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4. The instructor effectively explained and illustrated course concepts, knowledge, and skills in
class, during office hours, and during break times. ...students for their assgniment and test due dates.
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4. The instructor effectively explained and illustrated course concepts, knowledge, and skills in
class, during office hours, and during break times. ...students for their assgniment and test due dates.
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6. The instructor was available to students (answer within 48 hours) and treated students with
respect.
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6. The instructor was available to students (answer within 48 hours) and treated students with
respect.
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40 students completed those two questions. Question 4 consisted of 94.5%
and 95.4% who agreed that the instructor interacted with students well.
Question 6 consisted of 94.4% to 100%, which indicates that the instructor
interacted with students even if they weren’t present during class or office
time.
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Description of student participation (provide qualitative and quantitative description and
supporting evidence, such as photos)

ESP students
1. Acquire CEFR B2 above English language proficiency
2. Consist of students from Taiwan, Southeast Asian, North America, and European countries.
3. Mostly possess various vocational education backgrounds in their countries, such as business, engineering,
and visual arts.
4. Liberal arts majors

With B2 proficiency, students can communicate comfortably and perceive the contextual meaning in English without
translation. This indicates that ESP domain-specific vocabulary and grammar can be taught in the related workplace
settings, not for testing. In addition, with students’ diverse cultural and educational backgrounds, the instructor is
required to design the curricula that must be both applicable to students’ prior knowledge and skills, but also relevant
to their future workplace cultural environment. Thus, students can continue developing their language skills in specific
domains while utilizing them in their major-related courses.

The number of students who completed this course:

The total number of students who passed this course is 40, while one student failed this course. After the second
week of this semester (the final round of adding and withdrawing), the total count is 50 students. However, when
the midterm exam came, there would be about 43 students left. Two students didn’t show up for the group midterm
exam, while five students barely appeared in class. Before the final exam, there would be 41 students left. Even
though the one missing student completed his midterm exam, he stopped coming to class about two to three weeks
after the class had already moved on to the next unit with their groups. The instructor attempted to request that the
groups take him in, but he had already missed three weeks of work. Next, the group members told me that he
stopped responding to their texts. Then, he has never shown up in class again. The instructor failed this student.

All the international students remained and completed the class.

The overall score for the remaining 41 students:

According to the 113-2 semester grade for this course in the school system, the class average for a 40% general
grade is 89.6. The class average for the 30% midterm exam is 92.6. The class average for the 30% final exam is
89.6. The class average for the overall semester grade is 90.6.

Eight students scored 100 for this course, including 4 international students and 4 Taiwanese students. 16 students
scored above 90 for this course. 26 students scored above 80. One student scored above 70. One student scored 33
and failed the course.

The current three major issues inside the ESP classroom

<Students’ Misconceptions about ESP Courses>
Students often approach ESP courses with the same mindset they use for General English (GE), focusing on

test preparation, group discussions, and summarizing facts through presentations.
4




However, ESP serves as a bridge between GE and English as a Medium of Instruction (EMI) courses,
requiring students to move beyond memorization of domain-specific terminology and jargon. Students must learn to
apply field-specific vocabulary and sentence structures in realistic workplace scenarios, such as resolving conflicts or
creating marketing proposals, which immerses them in a global English working environment where their language
and knowledge skills can be applied. While memorization remains important, it should be contextualized through
tasks that demonstrate real-world utility.

Outcome:

The instructor clearly explained her core values of this ESP course for students in the first two weeks of the
semester and reminded them throughout the whole semester. Besides traditional tests, this course contained many
hands-on assignments that would be completed part by part in class. The accumulation of those parts eventually led
to the midterm and final exam. Therefore, class participation was essential to pass and receive high scores in this
course because the instructor offered bonus review quizzes and assignment-related preparation activities to boost the
grade throughout the whole semester. The 9 students who withdrew from the class usually didn’t show up in class
consistently and interacted with their teammates in the group chat with a minimum amount of effort. The remaining
students consistently showed up in class. If they needed to take a day off, they would usually ask their teammates
and the instructor for updates.

<Inadequate Practical Application Exercises>

While textbooks provide sufficient teaching content and practice questions, the practical tasks often need to
align with the realities of workplaces in Taiwan or Asia. These exercises are typically too complex or time-consuming
to implement effectively in a two-hour class.

Additionally, they heavily reflect workplace environments in English-speaking countries, where ESP is
designed to help students or professionals transition into existing workplaces or industries. This focus is misaligned
with Taiwan’s academic-oriented ESP environment, which often prioritizes test scores over practical usage.
Consequently, students struggle to connect these exercises to their prior knowledge or local professional contexts,
limiting their relevance and applicability.

One example of an appropriate practical application exercise:

Instead of asking students to perform market research on the supermarket like the textbook suggested, the instructor
decided to utilize the knowledge and modified the market research on the campus and neighboring restaurants,
snack shops, or beverage stores, where students can feel relevant while applying the knowledge.
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One group’s member, Janny, interviewed the “His /%" owner for her group’s market

research.




The other group’s members; Diego and Amy, interview the co—owner of k&
https://drive.google.com/file/d/1c 1N-0Q3iZggjWXPOWWI1PbX8ILjX nOVe/view?usp=sharing

<Students’ Attitude Toward Digital Content Creation and Al Literacy>

Since 2022, digital skills have become indispensable for students preparing for technology-driven workplaces.
Tools like Canva, CapCut, and ChatGPT are crucial for creating professional communication materials, collaborating
on tasks, and managing platforms such as Google Workspace.

However, many students underestimate the importance of digital literacy and Al tools for modern industries.
Beyond domain-specific English proficiency, students need to navigate generative Al tools effectively, balancing
productivity with originality and creativity. Especially for liberal arts majors, communicating their concepts
effectively and collaborating with teammates efficiently become crucial for their employment in the future.

Additionally, industries increasingly value skills in video shooting and editing as visual content takes
precedence in many sectors. Teaching students to integrate Al tools and digital content creation into their learning not
only enhances employability but also prepares them for the expectations of technology-driven workplaces, where
digital fluency is a prerequisite.

Hands-on activities to support students’ digital creation and enhance Al literacy:

\\lh i ‘\%A L A \.

Students used the instructor’s GPT for this course to perform secondary market research before the instructor
checked and discussed with individual groups. Working with trained market research GPT and their teammates,
students learned how to conduct secondary research before conducting primary research with the owners and
surveys with customers.



https://drive.google.com/file/d/1c_1N-Q3iZqqjWXP9WW1PbX8lLjX_nOVe/view?usp=sharing

This i |sone of the computer lab sessions where students had the opportunity to use Al tools and other technological
platforms to complete their digital work. The instructor normally would provide guidance and also work with the
tools to show students.

This is one of the collaboratlve teaching sessmns with field experts who are close to the students’ age. Students
were on the move to shoot their footage for Unit 6 tourism promotion videos.

Teaching philosophy
<Learner Centered Teaching>

The course is anchored in a learner-centered framework: at the start of each unit, the instructor releases
explicit guidelines and grading rubrics aligned with program design and current policy. This clear structure helps
students activate prior knowledge and integrate new English terminology and disciplinary concepts. For example,
learners from the College of New Media Management utilized their existing marketing-research expertise—originally
acquired in Mandarin—when producing an English restaurant market-research report and presentation. Likewise, in
the conflict-management module, students applied the Thomas—Kilmann Conflict Mode Instrument to personal
disputes, using tentative and hedging language plus the ten mediation steps to diagnose conflict sources and practice
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de-escalation. Such activities mirror professional settings in which individuals combine established competencies with
emerging information (Weimer, 2013).

Autonomy is cultivated through optional individual tasks that let students decide how deeply to engage with
domain-specific vocabulary, grammar, and content. They may attempt bonus quizzes on the Virtual Immersive
Language Lab (VILL) platform, choose video-production techniques for the tourism YouTube Short, or shape content
for a one-minute elevator pitch aimed at a desired internship. Although these items contribute only modestly to the
overall grade, the terminology and skills they reinforce are essential for later collaborative work. By granting control
over topic depth, timing, and mode of participation, the course aligns with key principles of learner-centered teaching
(Weimer, 2013).

Collaboration then integrates individual growth with team achievement. Group discussions, projects, and
presentations—such as market-research briefings and mediation role-plays—require members to combine personal
strengths while identifying and improving weaker areas. This balance ensures that students both refine their expertise
and meet collective goals, embodying the reciprocal responsibility central to a learner-centered classroom (Weimer,
2013). The combination of individual and group learner-centered teaching methods can be evident in students’
midterm exam exhibition in the Future Work Lab, where each group was required to introduce the outcome of their
market research in each station. Group members took turns to showcase their parts in the presentation to other
students.

<Experiential Learning Theory>

The course is structured around Kolb’s experiential learning theory, which delineates a four-stage cycle:
concrete experience, reflective observation, abstract conceptualization, and active experimentation (Kolb, 1984). In
practice, the instructor may enter the cycle at any point as long as every stage is completed. Concrete experience
requires learners to undertake tasks themselves; reflective observation invites them to step back and review; abstract
conceptualization asks them to integrate new ideas with existing knowledge; and active experimentation encourages
them to test those ideas in practice.

Kolb also describes two intersecting dimensions—doing versus watching, and feeling versus thinking—that
yield four learning styles. Diverging learners prefer imaginative reflection and accept diverse perspectives;
assimilating learners favor conceptual thinking over hands-on work; converging learners excel at practical application
of ideas; and accommodating learners rely on instinct while still attending to logic and detail. Each learning style
aligns with one stage of the cycle and models how students will collaborate on tasks and projects in professional
settings (Kolb, 1984).

Course activities map directly onto these stages and styles. Concrete experience is supplied by the school-
tourism promotion video Shorts, the one-minute elevator pitch, and the exit interview, where students produce, film,
and edit YouTube Shorts and simulate job-search scenarios with résumés. Reflective observation occurs through the
performance review—students first complete a self-assessment of content mastery and work attitude, then receive a
peer grade from a classmate who has never partnered with them, followed by discussion of areas for improvement—as
well as bonus quizzes, unit tests that check familiarity with terminology, grammar, and knowledge, and beginning-
and end-of-year surveys that gauge intentions, proficiency levels, and overall improvement. Abstract
conceptualization is addressed in individual and group worksheets or content handouts that require learners to fit
domain-specific vocabulary, language usage, knowledge, and skills into differing unit contexts. Active
experimentation is realized in group role-play videos, the group marketing-research presentation, and the Future Work
Lab exhibition, where each student decides on and prepares for assigned tasks, either memorizing known content or
developing new material for group performance.

By completing the full experiential cycle with these methodical alignments, the course enables students to
synthesize prior expertise with new information, mirror real-life work environments, and engage every learning style
in both individual and collaborative contexts.

< Integration of Al tools>

The course integrates two distinct categories of artificial-intelligence tools: large language models (LLMs)
such as ChatGPT and generative-Al applications for image or video creation. Within carefully designed units, the
LLM functions as a mechanism for instructional differentiation, a need that arises because students—although
uniformly above the B2 proficiency benchmark—enter with heterogeneous disciplinary backgrounds. Traditional
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paper handouts and platform-based quizzes primarily measure declarative knowledge, whereas a fine-tuned GPT
instance allows students to pose follow-up questions when concepts remain unclear or when they wish to extend
existing expertise. Quiet or reticent learners can consult the model privately to enhance comprehension, while high-
achieving peers may employ it to initiate deeper discussions; group leaders can subsequently summarise collective
insights, and the instructor can audit either group or individual progress (Lee, Kim, & Park, 2023).

A second objective is to leverage students’ language proficiency and prior disciplinary knowledge to produce
digital artefacts. Descriptive prompts entered into generative systems such as Bing Image Creator or CapCut demand
human originality and disciplinary terminology; once provided, these tools render images or short video segments in
minutes rather than weeks. Because B2-level learners can manipulate English sentence structure and cultural nuance
without translation, they can exploit generative Al even in the absence of formal training in photography or
videography (Duke Learning Innovation, 2024).

The third objective involves modelling balanced, human-centred production workflows that resist over-
reliance on automation. In a demonstration combining Gamma Al with an LLM, students first drafted research
outlines and project content grounded in course readings and discussions; they then refined those drafts through
iterative LLM feedback, formatted their slide decks automatically in Gamma, and made only minimal manual
adjustments. This sequence liberated class time for rehearsal and report writing while still requiring students to
exercise critical judgement (Gamma, n.d.). More broadly, Al applications personalise feedback, automate repetitive
formatting, and thereby enhance critical and analytical engagement—all of which align with the profession-wide trend
toward using Al to improve efficiency without displacing human judgment (Associated Press, 2025).

<Collaborative Teaching>

The instructor employs two complementary modes of collaborative pedagogy. The first mode relies on
structured peer-interaction techniques—think-pair-share, group projects, and guided discussions with debate and
commentary. After introducing domain-specific vocabulary, grammar, and content knowledge, the instructor
integrates group tasks and individual handouts with video and image exemplars drawn from case studies or simulated
professional scenarios. Students collectively determine which linguistic and conceptual resources to deploy, either
dividing the workload among members or appointing a scribe-reporter pair. A second group then critiques the initial
group’s solutions, followed by formal rebuttal, thereby encouraging dialogic reasoning and individual accountability
(Johnson, Johnson, & Smith, 2014).

An illustrative application of this first mode is the group mid-term examination, weighted at 15 percent of the
course grade. Each team bifurcates its membership: one sub-team interviews a proprietor of a restaurant or beverage
outlet to collect primary data for market research, while the other designs and administers a customer survey for the
team’s new product. The two data sets are subsequently synthesized, and the entire team deliberates on which findings
are actionable and which require revision.

The second mode involves inviting guest experts—and, notably, former students already employed in relevant
industries—to co-facilitate instruction. Peer modelling of professional English usage in authentic contexts heightens
relevance and motivation (Friend & Cook, 2013). During the tourism unit, for example, an experienced photographer
and videographer demonstrated how to transform written scripts into persuasive YouTube Shorts, teaching
smartphone filming, equipment setup, and Al-assisted editing. This workshop contributed 15 percent toward the
individual mid-term and an additional 5 percent toward the overall grade, skills deemed essential for liberal-arts
majors competing in an Al-mediated labour market. In the entrepreneurial unit, a Vietnam-born Taiwanese junior who
had completed the course two semesters earlier shared strategies for résumé construction and internship interviews,
drawing on her placements at Grand Hi-Lai Kaohsiung, an overseas Marriott property, and Taiwan Semiconductor
Manufacturing Company (TSMC). Her testimony resonated with both domestic and international students, prompting
high engagement and enabling participants to finalise their résumeés and mock exit interviews.

Overall, these two collaborative modes embody several interrelated principles: shared responsibility, whereby
instructional ownership is distributed across instructors and students; complementary expertise, in which educators
and peer specialists with diverse skill sets furnish a richer learning environment; and diverse approaches, allowing
multiple teaching models to accommodate varied learning preferences. In practice, these principles are operationalized
through one-teach—one-observe sessions that pair a lead facilitator with an engagement monitor, parallel teaching
arrangements in which instructors divide the class and deliver equivalent content simultaneously, and fully integrated
team-teaching episodes where co-instructors alternate roles or co-lead distinct segments of a lesson.

9



(2) BVEERPGGT E BERRT (5 O e sk )

Student Learning Effectiveness Assessment and Discussion (Including the implementation
condition of the effectiveness assessment)

The instructor reshapes the teaching requirements to the knowledge and skills that students should acquire through the
four units (marketing, tourism, conflict management, and entrepreneurial mindset). The criteria for students’ graded
assignments, midterm exam, and final exam are based on the skills and knowledge:

Main knowledge area
e Advanced C1 above grammar (or language arts)
Advanced and workplace C1 above terminology and phrases
Marketing strategies and persuasive techniques
Tourism and hospitality
Conflict management and mediation
Entrepreneurship and mindset

Main skills area

e Research and organization skills (I learn how to gather information from websites or surveys and
organize it in an orderly manner for presentations and other uses)

e Investigation and analytical skills (I learn to look through information, ask further questions, and
compose my answers based on the evidence | gather)

e Collaborative and communicative skills (I learn how to work in a team environment and communicate
my ideas effectively within my group and in front of people.)

e Technological operation and social media application (I learn how to incorporate video, audio, and
text into my multimedia platform)

e Digital literacy (I learn to use Al tools to enhance my productivity and efficiency)

All the class content, bonus group activities, graded assignments, and bonus review quizzes were designed to
follow those main knowledge and skill areas. In addition, the four core concepts of the teaching philosophy illustrate
the usage of the overlapping knowledge and skills. The midterm and final exams became the accumulation of
everything that students had done and submitted in the classroom.

For example, students completed individual market research through several group discussion sessions inside
the class with the support of the trained GPT. After that, the group members separated into two parts: some of them
interviewed the owner while the others conducted a survey research for the new product. Then, eventually, they
combined all the information and put together a presentation for the new product proposal from the primary and
secondary market research they had done. The results were shown through their group videos and their performance
on the Future Work Lab Exhibition Day.

This example indicated that the instructor covered C1 terminology and grammar while also teaching
marketing knowledge of marketing. Meanwhile, she designed the class activities, graded assignments, and bonus
quizzes to allow students to practice the five main skills. The initial marketing research required research, analytical,
and organizational skills. Later, when they collaborated to put together a video and an exhibition, they required
communicative and technological operation skills. The combination of that knowledge and those skills touches the
four cores of the teaching philosophy.

The learning assessments were separated into three main surveys, in addition to some class mini surveys and reflection
comments, to evaluate students’ learning outcomes throughout the whole semester.

The official school innovative course survey from the Office of Academic Affairs:
Twenty-nine students completed the “113-2 Innovative Course Survey” (113-2 Innovative Course Survey,
2025). This survey was monitored and conducted by a faculty member from the Office of Academic Affairs. Mean
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ratings for the six Likert-scale items were as follows: Question 1 = 4.65, Q2 = 4.68, Q3 =4.71, Q4 = 4.52, Q5 = 4.68,
and Q6 = 4.70; the overall mean across the six items was 4.65, indicating uniformly strong agreement that the course

meets its innovation goals.

Order Questions Average

1. | believe this course meets the goals of innovative | 4.65
teaching (for example, the instructor introduces
new concepts, methods, or creative ideas and links
theory to practice through instructional strategies,
materials, tools, and learning scenarios).

2. The learning objectives set by the instructor are 4.68
appropriate, and the course content enables me to
achieve those objectives.

3. The innovative teaching design of this course helps | 4.71
me broaden relevant professional knowledge and
skills.

4, The innovative teaching design of this course 4,52
increases my interest in, and motivation for,
learning.

5. | feel that this innovative teaching design 4.68
significantly benefits my learning.

6 | hope this course will continue to incorporate 4.70
innovative teaching elements in the future.

Total 4.65
Average

Question 7 is “Based on your experience in this course, which innovative teaching elements do you believe the
instructor incorporated?” It identifies the innovations students noticed; when grouped by the four cores of the
instructor’s teaching philosophy, they are summarized and displayed in four side-by-side columns below:

Learner-Centered Experiential Al-Tool Integration Collaborative
Teaching Learning Teaching

“Open-ended “Themed video “Online chatbot & Al- “Lots of group projects
assignments that projects and student | generated images replace and cooperative
promote creativity role-plays of real paper tests.” learning.”
and problem solving.” | scenarios.” “Use of ChatGPT, Bing Al, | “Group market-
“Tasks that make us “Field research AR classroom, resume research presentation;
think seriously about | reports that match machine, Al marketing peer interviews; role-
our own career course topics.” assistant.” plays in class.”
plans.” “Faster answers and

exemplars through Al; Al-

assisted video editing.”

Question 8 is “For future iterations of related courses, what additional innovative learning components would you
recommend adding?” Question 9 is “Other suggestions”. The valuable and relevant aspects of this course’s design are

listed below:

1. “Connect lessons to real-life experience; promote critical thinking and creativity.”
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“Interactive technology and gamified learning.”

“Use the Future Work Lab more—I heard there was a résumé machine.”

“Apply more Al resources.”

“Add interesting Al elements or educational software (e.g., an academic version of ChatGPT).”
“Combine courses with current events, social-media skills, or performing arts.”

“Provide more interactive cellphone quizzes.”

“Introduce workplace cases earlier so students know potential problems.”

“Integrate New-media elements—they are today’s trend.”

© o N wD

The instructor’s responses to the top nine points from the students’ comments:

All the final and midterm exams imitate the real-life experiences, besides the role play scenarios, such as
marketing research and new product proposal, and then the final job exit interview; however, even the role play
scenarios are often used in the companies’ employee training sessions. The instructor believed that VILL and all the
Al tools are types of interactive technology. If students were on time, they could have done more quizzes or Al
chatbot critical thinking questions on their phones. In addition, gamified learning isn’t for ESP or ESP courses but is
more suitable for general English courses. The instructor believed that a resume should be constructed by humans
first, not by typing phrases and asking an LLM to write. The resume machine needs to be used to revise the original
resume with suggestions. A resume is the identity of a person who shares his or her experiences, educational
background, and skills to other humans.

Furthermore, with current Al tools in class, the instructor has already had a very tight schedule between the
class content and the teaching of Al tools. In addition, this class isn’t about Al tools. The instructor needed to decide
which Al tools to use to complement the course outlines and maximize students’ learning. Moreover, if students want
the academic version of ChatGPT, they need to ask the school. With $80,000 NTD, it was very challenging to just
support the instructor’s needs.

Finally, music and current events don’t belong to this course outline. This indicates that students probably
made suggestions without considering the syllabus of this course.

Footnotes
113-2 Innovative Course Survey [Data set]. (2025, February 18). Google Sheets.
https://docs.google.com/spreadsheets/d/IWD_pulROf5gVHOI8TtBsGdIx9rsRMxiL

Collaborative teaching surveys for Ian Li’s and Jayna Chen’s workshops:
The instructor had two industrial experts to teach and share their experiences. The table below was derived from 40
respondents with a Likert scale 1-5 (Strongly Agree = 5; Agree =4; Neutral = 3; Disagree =2; Strongly Disagree = 1).

Question Chinese / English wording Mean (5-pt)

1 BB AR RFE LA B0l — ) B &S & / | am satisfied | 4.73
with this course being taught by more than one instructor.

2 PR TGO A LGS & E 5 / | am satisfied | 4.73
with the appropriateness of the content taught by the industry
specialist.

3 BOE I oA N AT s AT B B SRS &/ | am sattisfied [ 4.77

with the newer concepts and information in the course content.
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https://docs.google.com/spreadsheets/d/1WD_puIROf5gVHOi8TtBsGd9x9rsRMxiL
https://docs.google.com/spreadsheets/d/1WD_puIROf5gVHOi8TtBsGd9x9rsRMxiL
https://docs.google.com/spreadsheets/d/1WD_puIROf5gVHOi8TtBsGd9x9rsRMxiL

(Q1-14)

4 BB A S AT P2 SR N A UE i 72 70 SRR &/ | am satisfied with | 4.73
how prepared the industry specialist is.

S5 P A S T AR AN BE 70 == B s AL i i & /| am satisfied with 4.80
the specialist’s ability to share practical experience.

6 POE A AR RS REVE 1 55 70 = REENm A / | am satisfied with | 4.80
the specialist’s unstructured oral sharing of knowledge or insights.

7 P A S S A AN B B AR i R BN E W &/ The specialist’s | 4.77
experience increased my workplace knowledge.

8 AGREFERLE T M HiLGE )T/ This course inspires me and 4.70
improves my abilities.

9 AR B A AT AT [ {5 8L /A / This course gives me more | 4.53
confidence and direction for the future.

10 FCRE N T B B LA Tk B Gm 4 &/ | can integrate what | learned | 4.67
with other knowledge and theories.

11 SRR N R A AT W4 | The specialist’s content will 4.83
help my future career.

12 AN A P TE 226 R0EE / The content increased the 4.73
professional knowledge | will need.

13 SN AR B (A B TAF45 0 / The content 453
increased my confidence to perform related work.

14 Kbl NPT L ZRE ) | The specialist’s content has 4.70
enhanced my employability.

Overall mean 4.72

Question 15: “Future workshops or improvements you would like”

Category

Representative comments
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Positive « “Maybe have different kinds of group work, more
suggestions variation.”s “d===(" VvV~ *)b” (emoji comment
requesting more fun activities).s “HB 1 —UIELE E

(Everything is very useful).”

No change / 12 respondents wrote “# / #5511 / None, thank you,”
already satisfied | or similar statements, indicating no further
improvements were needed.

Summary of Q15:

Eighteen students offered ideas such as diversifying group-work formats, adding hands-on practice with industry
tools, inviting additional experts, and providing more Q&A time. Twelve respondents stated that no changes were
necessary and that the current format already meets their needs. Overall, students are highly satisfied but welcome
incremental enhancements that increase interactivity and practical application.

Footnote:
Satisfaction Survey Regarding Industry-Specialist Collaborative Teaching [Data set]. (2025, May 20). Google Sheets.
https://docs.google.com/spreadsheets/d/1tDg9WaFTAYTIJOBDGObWpcXcL-yLR-uMea8D9nKIZMQ

(3)  EBRAEMENIRDL S W] el S Z0b 28 T
Statement of student progress or specific teaching material output

Teaching Materials and Tools

Example of overall teaching materials Explanations
Wnit 5.1 An example of domain-specific vocabulary and phrases
6.1 Vocabulary Matchin, H H
24 g from the marketing unit

1 mislead a. Someone's healthy body and mind (balance between

2 paradox body and mind) (noun)

3 well-being b. Confuse people to sell the product (verb)

4 be c. Something is confusing or doesn't make any sense (noun)

d. Tend to something you want

positioned e. Steps for you to do something

5 ___ beinclined f. Logical

6. ___ persuasive g. Convincing (believable)

7. laclic h. Put something in the place where people can see

8. inviting I. Attractive or appealing (interesting)

9 reasonable

5.1 Phrases

1. ____getone over on a. You have the law fo protect you from harm

someone b. Have an advantage over someone or cheat on

2 buy into somebody

3. cancel out ¢. Being persuaded or convinced by someone or

4. ____ decoy effect something

5 trick up their d. Balance out

sleeves e. dig into or go into somewhere

6. legal standing f. Use something more expensive to trick you to

7. tapinto buying something they want to sell

8 well-versed into g. good at presenting different skill sets

9. more than meets h. there is something more than what you can see

the eyes i.  They have one last thing that definitely can

convince
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https://docs.google.com/spreadsheets/d/1tDq9WgFTAyTiJOBDGObWpcXcL-yLR-uMea8D9nKlZMQ
https://docs.google.com/spreadsheets/d/1tDq9WgFTAyTiJOBDGObWpcXcL-yLR-uMea8D9nKlZMQ
https://docs.google.com/spreadsheets/d/1tDq9WgFTAyTiJOBDGObWpcXcL-yLR-uMea8D9nKlZMQ

5.1 Modes of Persuasion An example of professional terminology from the
' | [ —p—T—— marketing unit

Modes
Pathos
Ethos
Logos
Kairos

5.2 Ps ion of Psychology
Terminology Definition/examples
1. Buzzword

2 Bargain

3. Multibuy

4 Paradox of Choice

[ 5. Decoy stiect

6. Packaging design

On top, it’s an example of an individual practice
worksheet on terminology. On the bottom, it’s an
example of a group worksheet that aims to enhance their
critical thinking and apply what they learn in real-life

El Thomas Kilmann practice

B

e situations.

B9 Untitled drawing :

1. Use bullet points

2. Take a good picture and ane person uploads for your

team
ummary tha main confiict points As a mediator, what points do you
otweon Carmen and Paul ‘want Carmen 1o understand from
Paul's viewpolnts?

& & mediator, what points do you As a medistor, what compromise o1
wnt Paul to from will they have to resch?
armen’s viewpoints?

(113-2) Unit 5 Market se... (113) 5.3 Survey Results .. An example of slide teaching materials from the

marketing unit

Unit 5 5.3 Survey Results
Market segmentatio 5.4 Building

(consumer profile) relationship on trust
4 P marketing mix (branding)
SWOT

By Tina Chen Tina Chen
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Eﬂ Bus_Part_C1_U5L1_5.1.1_... How to use market rese...

How to use market
research GPT

Tina Chen

An example instruction on utilizing multimedia and Al
tools to teach domain-specific knowledge

30 % Midterm Exam
= 15% of group grade * 15% of
individual grade

Both group and individual works are submitted on 4/13 (Sunday) at!

10| good - . group grade. The
Delivery 10% n

s6 below sverage. - cleas. S work together.

__ showed appropriate physical messages

S0 |

e N TERR =
Y3 pooe "~ Suney presenied.

19 ==l | content

1012 | avernge o ient nformuion and evidence

13-13 Eood C

4 Longuage 15% Highlight orange and vellow correctly onthescript | 118
[¥3 pour  poke focaly

15 below average —

1002 | wveruge - and semieces

115 | good plhrases o peecisely cxpress deus

Remember this is a

whole group has to

An example of an instructional slide and the grading
criteria for any graded assignment

lan Li, along with the instructor, taught students camera
setup steps and simple filming techniques

Jayna Chen and the instructor created a Q&A session to
share Jayna’s journey for securing internship
opportunities.

Main software and Al tools
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R An example of Virtual Immersive Language Lab (VILL)

A1 T T 21 A S ke com

User Quiz Submissions

Students can view the course materials. Additionally,
they can also complete the review bonus quizzes at the
beginning of each class. Sometimes, their bonus quizzes
can be an interaction with the generative Al chatbot.

User Homework Submissions

D The GPT that the instructor designed for this specific
. ESP course.

For example, their secondary market research on the
g nearby restaurant and shops can use the information on
. this GPT because the instructor has already input the
data set and set up the prompt engineering for students

to use.
@ Google Classroom is the main source for posting class
oo slides, instructions, and grading criteria. It is also where

students submit all the assignments.

113-2 ESP English for Employability @ad Communicati...
Tuesday and Thursday 3:10 to Spm «

Db ©6 ©6 0 ¢

Unit-specific multimedia and Al tools

200M  roos oo oy ot s

L T ——r———

' For the midterm exam group video, students used Zoom
| to record their video for free.

Identify, execute, &
complete your
priorities with Al
Companion

Students use Canva and its Al function to design their
e WU SR R A slides or even record short videos.

® 5

©00000000OO - -

Recent designs

[

L%22j%.0e¢.Ra

)

@
R p
= . =
X i S

BARBAS RATHE.. @ e

@
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ol : Students use CapCut and its Al functions to create

i onch YouTube Shorts for the tourism unit.

A s Create anything with Al, your way

5 il DA sl AN, e e

0 y ‘
8 RSy
Stai lw: mplates = -"&‘ M m m
= L LI Students use Gamma Al to create their outline of
presentation slides.

|G\;;

Students use the Bing Image Creator (an Al-generated
image creator) to create their ideal customer profile and
@ - other suitable images for their presentation.

Graded Assignments

5% individual Unit 5 test

The class activities, bonus review quizzes, and class handouts aim to support students’ memorization of the
necessary concepts and knowledge and understanding of how they apply in reality. The unit test serves as the
foundation of application practice on delivering a presentation and writing a report. Since the instructor always
requires students to utilize unit terminology, grammar, knowledge, and skills in their graded assignments, the unit test
is very important before any hands-on project begins.

This graded assignment links to the concepts of learner-centered and collaborative teaching. The bonus review
quizzes appeared on VILL at the first 10 minutes of class. If students arrive on time with the class materials, the
quizzes can test students’ understanding and strengthen their prior knowledge or memory of the concepts. In addition,
the unit test occupies a very small percentage of the semester, while review quizzes can add points back. Students can
choose whether they want to participate or not. Furthermore, the group class activities allow students to discuss and
debate to discover their answers while separating the work into different parts and eventually combining them for final
sharing in class. This enhances students’ experiences and also helps identify their strengths and weaknesses within a

group.

18




Name: ID: Score: /108

Part 1: Choose the best answers. Each question only has one answer. 3 points each. 30 points
1Hereally ............. the line with his comment — it’s unacceptable.

a toed b raised c drove d crossed

2 Sarah is really on top of her ............. at the moment — another deal done.

aline b game cissue  dplay

3 We need to boost staff _............ . It’s gone down since the redundancy notice.

adespair b blame cmorale d negativity

4 If there’s still a problem, please ............. the issue with HR.

a raise bgive cblame dpin

5Don’t pin the ... .. on me — it wasn’t my responsibility.
agame  bblame cissue d struggle

6 We want to avoid ............. our staff — give them more independence.

aclashing b crossing cmediating  d micromanaging

7 Let’s work together to come to a good ............. to the problem.

a resolutionb issue ¢ game d provocation

8 Before going to HR, why don’t you approach your line ............2

asupporter b leader cproducer  d manager

9Thereisa .....couuvwn line between arrogance and confidence.

a short bfine  csmooth dtiny

10 He’s way out of ............. - he can’t make decisions like that without approval.
agame b power cline d blame

Image 1. The instructor ensured students acquired the
necessary concepts about this unit’s vocabulary,
grammar, and knowledge.

Overall, the class average for this unit test is 78.2. Seven students scored above 90. Twenty-two students
scored above 80. The remaining students scored between 60 and 70. Two students below 60. The instructor observed
that the students who received decent scores usually attended the class on time and completed all the bonus and graded
assignments and quizzes.

10% individual market research worksheet

After lectures and exercise handouts, the instructor usually broke down the big projects into small parts to
serve as students’ real-life application practice. For example, in the marketing unit, each group is responsible for
creating a market research project and producing a new product for the restaurant or shop near Wenzao. From Images
3 to 5, the three written handouts were an individual responsibility to fill out, while they could discuss their answers
with their groupmates. Some groupmates had different prior knowledge about market research, so they could learn and
support each other during the group discussion. In addition, from Image 2, they could also use the instructor’s trained
GPT on market research to search and organize the information. Meanwhile, everyone learned how to use Bing Image
Creator to generate their ideal customer image.

This assignment touches the concepts of experiential learning theory, the integration of Al tools, and
collaborative teaching. Students learn how to conduct market research in the primary rounds and separate jobs to work
as a team to gather necessary information. This activity not only allows students to cooperate and share information
but also to experience how the market research team works in real life. Finally, the trained GPT created a starting
point and summary to increase efficiency and productivity in the research, so students can devote more time to fact-
checking and writing their reports. The Bing Image Creator allows students to visualize their ideal customer without
having any art background, as long as they can describe the image in a prompt with details.

nae o

Unit 5 Market Segmentation/4P Marketing Mix/SWOT

Google Classroom)

Group's pick for your restaurant/snack o beverage shop: __ § §1

1t belongs to which market {circle 1):
Segmeries marer

mass mara 2 m e mane

ese st

ideal Consumer

For exampie. 1 usually Means e vepeanan CUSIMErS whom s partcular
Vegetaran restaurant wants 10 atract. These nchxde those customers’ habls,
Interests. and beharvors. not completaly only for the restaurant your group chose.

Image 2. After the initial secondary research on their
restaurants, the instructor taught students how to write
prompts to create an ideal customer profile picture
through Bing Image Creator.

Image 3. After the unit test and reviews of bonus
quizzes, students began to use professional terms and
knowledge to research their chosen restaurant or shop
near the school.
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Names: __ Elinbeth 1D \i3{e04]

Place 1) T

1. Do they decorate the place? How is Atk ; Market Segmentation:
the store’s atmosphere? i C your . For e

2. (gelivery, physical, oniine?) Do they DingZhong Road's restaurants. your neighborhaod will be the neighborhood
do their delivery? Do they only selt in 5 (atipsaom. 202 ). As @ result. your =
the store? Do they have Uber Eats or i However,
Food Panoa? ] S e e i chool.

s you pick anymore.

Market Targeting (the location that Wenzao is at)
Segmentation

For.

Age: - T
Gen

Image 4. Students learned how to identify various Image 5. Students applied their knowledge of market
persuasive techniques and tactics. In addition, they also | segmentation and 4P marketing mix to conduct primary
learned how to write the SWOT chart. and secondary research.

The class average for this graded assignment is 93 because the instructor would teach the knowledge with some
exercises and work with students in groups to finish the market research step by step. However, three students
experienced technical issues that resulted in unsubmitted work because they only used their phones to hand in the
assignment with heavy web traffic under unstable internet. The instructor later received their work through email and
provided the deducted grade.

5% YouTube Short Unit 6 tourism

In the tourism unit, the instructor requested students to apply jargon, knowledge, and skills more since tourism
is about expressing and communicating to your audience. For each part of the class, students need to slowly finish the
handouts with terms and knowledge from the lectures individually (Image 7), so they can use them for Al tools that
increase their efficiency and productivity. In addition, for this assignment, lan Li collaborates with the instructor to
separate the parallel teaching for filming and editing videos.

This assignment utilizes the integration of Al tools, collaborative teaching, and experiential learning theory.
However, the instructor paid attention to students’ originality, so the instructor designed the handouts and lessons to
teach them to complete them slowly by themselves with handwriting. Eventually, they used Al tools to modify their
scripts and assist with their video completion. Students experienced the new media production process and utilization
of the trained GPT, which are crucial for any liberal arts major in the future workplace.
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) 155% B RRARFI15% 18 AHBE R4S - YouTube

Shorts Unit 6 Tourism

Those are good examples to follow. In addition, Please read the slides first

|
b Persaonal video (1).mp4

]

L}

copy_1DB6815E-BDF5-4A76

L e d
@ Iv_0_20241103204255.mp4

The best memory in Wenzao

Role: Wonzao student represertatve

> * D@t mOmant from your memory n Wenzao
2 Share paricular Bulkings o IDGAIONS 01 CAMPUS Whare yOu have METONes

Dwscren your test memory (or mermones)  Wenzao

..... B

et 0 your best memory or emones. you want 19 see which bkngs o cations ¥ how
Y0 il Gorscrite Bun mermory (meemcnes). Then pou heed 1o Grveics your memary (memones)

Image 6. The instructor usually provides a slide with
detailed instructions and grading criteria. In addition, she
also offered three examples for students to see.

Image 7. Before using any technology, students applied
the concepts of business storytelling techniques from the
tourism unit and wrote down their own best memories to
later create a promotional video.

https://drive.google.com/file/d/1fJ6wRst4161tjj7vjz2 -
MszlhmOh7fg/view?usp=sharing

Image 8. It’s an example of a student who utilizes the
trained GPT to create a shooting voiceover script for her
YouTube Shorts.

Image 9. This student uses CapCut and its Al function to
complete the video after learning filming and editing
techniques from lan Li.

As long as students turned in this assignment on time and completed all the skill criteria, they would receive
full scores. For the skill parts, the instructor realized that most of the students learned those skills for the first time, so
this score aimed to encourage them to become interested in other related skills.

15% Midterm Group Video -Market Research and Proposed New Product

This part of the midterm exam assessment required students to combine what they acquired from their
assessment on the marketing unit, along with their utilization of Al tools. As a group, they needed to propose a new
product for their restaurants or shops based on the market research they had done. Then, they separated into two parts:
one part needed to interview the owners for more information, while the other part created a survey to conduct market
research for the new product. Next, they combined their information and filled out the attached document (Image 12)
and utilized Al tools to finalize their slides. Finally, during the midterm week, students presented their research and
proposal to other groups in the exhibition in the future work lab (Image 14), while other students evaluated their

performance (Image 15).
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https://drive.google.com/file/d/1fJ6wRst4I61tjj7vjz2_-MszIhmOh7fg/view?usp=sharing
https://drive.google.com/file/d/1fJ6wRst4I61tjj7vjz2_-MszIhmOh7fg/view?usp=sharing

This midterm exam part touches on the experiential learning theory, collaborative teaching, and integration of
Al tools. Students were required to work as a team to complete their parts while utilizing Al tools to increase
efficiency and productivity. In addition, students experienced how to exhibit their results in a short period to a
constantly rotating audience. Meanwhile, through evaluating other teams’ work, they also reflect on where they could

improve and what their strengths are.

® 15% of group midterm grade (out of 30%
midterm exam grade)

Group Leader submits

Missing coe ftem (s § pounts of eduction from the group grade

DON'T PAY ATTENTION TO THE CONTENT (I & ¥ —
Example of 15% Madterm Group Presentation on the New Product DOCUMENT

Example of how 10 ask CAatGPT 1o produce Gamma Al slides for esch section

Exampte of your PPT siide (PPT viewing is betier than googie siide viewing)

—_—

Introducing: Rainbow
Coco Dream

https://drive.qooql.6m/fi|e/dllcC7cTGBLPVA zJoyE
80VhtmG_S-3bLpC/view?usp=sharing

Image 10. The midterm group video announcement with
examples of slides and video was given three weeks
before the due date.

Image 11. This group chose to use Gamma Al to create
the outline of a presentation slide.

15% Midterm Group Presentation on the New Product
1. Each section needs to have one person in charge
2. Each person needs at least 2 minutes 45 seconds to 3 minutes of presentation time

Group leader: Diego / interview: Diego /survey: Diego

Introduction (10-15 seconds) (Name: Diego)
- Greet everyone and introduce all the team members

Hello~I'm Diego.Thank you all for joining here today. We're excited to share our
presentation with you. Before we dive in, I'd like to take a moment to introduce our
amazing team members.

Maureen

Aleiya

Amy Chen

to the store (where you showcase your market
research results and the interview) - 30 seconds (Name: Diego)

The restaurant we chose is £ 8 # (Green Diamond), which specializes in vegetarian
cuisine. Their menu offers a variety of dishes for customers to choose from. Moreover,
The waitresses in the restaurant are very friendly. After the interview, the staff
mentioned that their restaurant still has some loyal regular customers. Consequently,
there's no doubt that it is the famous vegetarian restaurant on Dingzhong Road.

Market segmentation on the location of the restaurant/snack shop/drink store to Wenzao
(use your market research sheet to tell me what) -3 minutes (Name: Diego)

| will introduce Markel'Segmentalion. which helps businesses target the right
customers. For our restaurant, | analyzed four key segmentation factors. First

nics, our target are mainly college students. Another
factor is GEOGIEPNICS. Our restaurant is situated on DingZhong Road, a bustiing area
with a high density of students and faculty. As for Our customers
belong to the lower middie to middle class and prefer a healthy lifestyle. The last

https://drive.google.com/file/d/1C4V8GZbnBnNYEDX7
1GZJwBSdIkgeCqgSi/view?usp=sharing

Image 12. The script and outline for the midterm exam
group video matched 90% of their 10% Unit 5 individual
marketing research. They were only required to use their
research information, organize the content, and use Al
tools to create the new product.

Image 13. This is the final product of one group’s
midterm new product proposal.
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https://drive.google.com/file/d/1CC7cTGBLPVA_zJqyE80VhtmG_S-3bLpC/view?usp=sharing
https://drive.google.com/file/d/1CC7cTGBLPVA_zJqyE80VhtmG_S-3bLpC/view?usp=sharing
https://drive.google.com/file/d/1C4V8GZbnBnNYEDX7IGZJwBSdIkgeCgSi/view?usp=sharing
https://drive.google.com/file/d/1C4V8GZbnBnNYEDX7IGZJwBSdIkgeCgSi/view?usp=sharing

https://drive.google.com/file/d/10i801Cy91t4aWa3YYv

https://docs.google.com/spreadsheets/d/1KFxz7t-

MvVIKK3TcNEj61/view?usp=sharing

gaAMDEOOfAd9URWEpPH2c1 6kKY9EFDFQyYLWO0/e
dit?usp=sharing

Image 14. Students rotate to listen to each group’s
presentation on their market research and new product
proposal in the future work lab.

Image 15. In the future work lab, every student needed
to evaluate each group’s performance.

15% Midterm individual in-class presentation - Wenzao tourism YouTube Shorts

This part of the midterm exam required students to showcase their marketing storytelling, along with the persuasive
and filming techniques. Students have a maximum of two minutes to play their Shorts while delivering the concepts
they applied in the video. They could adjust their Shorts based on the instructor’s comments and resubmit them as part

of the midterm exam.

This midterm exam utilized experiential learning theory and the integration of Al tools. Individual student learned
how to share their experience and ideas to communicate with the audience, which is very similar to the workplace
presentation. In addition, the script content needed to come from themselves with the Al tool’s revision.

9 15% of individual midterm exam - marketing
storytelling.

What you include from Unit 5 and Unit 6

At the beginning, | used aJSINGISNG to present the front gate of WZU, followed by a shot of
Zigiang Hall. Then, | used a BEINBIBN to show the classraom and WZU's English leaming
resources. Finally, | used a combination of both shots to showcase the beautiful environment
of the campus. In this video, | shared one of my best memories to highlight WZU's excelient
vironment. | kept the tone relatable by applyir
th the audience. In the end, | used FBlfgE o i
speak English

connect

This is the end of my introduction. Thank you

Image 16. The instructor offered clear instruction slides
and grading criteria with a simple script. She also
provided lan Li’s slides for students to use.

Image 17. Students used the sample script to write their
own. The orange highlight indicated which part of the
class content they used.

https://drive.google.com/file/d/1fJ6wRst4161tjj7vjz2 -

https://drive.google.com/file/d/1Azal47y5PAAzoog6gky

MszlhmOh7fg/view?usp=sharing

lub2zQ3aaW26Z/view?usp=sharing

Image 18. This is Students’ Shorts from Unit 6
Tourism’s assignment.

Image 19. This is an example of how a student delivered
her marketing storytelling.

5% Conflict Management Unit 7 Test and bonus hedging/tentative worksheet
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https://drive.google.com/file/d/1oi801Cy9It4aWg3YYvMvVIkK3TcNEj61/view?usp=sharing
https://drive.google.com/file/d/1oi801Cy9It4aWg3YYvMvVIkK3TcNEj61/view?usp=sharing
https://docs.google.com/spreadsheets/d/1KFxz7t-gaAMDEO0fAd9URwEpH2c1_6kKY9EFDFQyLW0/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1KFxz7t-gaAMDEO0fAd9URwEpH2c1_6kKY9EFDFQyLW0/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1KFxz7t-gaAMDEO0fAd9URwEpH2c1_6kKY9EFDFQyLW0/edit?usp=sharing
https://drive.google.com/file/d/1fJ6wRst4I61tjj7vjz2_-MszIhmOh7fg/view?usp=sharing
https://drive.google.com/file/d/1fJ6wRst4I61tjj7vjz2_-MszIhmOh7fg/view?usp=sharing
https://drive.google.com/file/d/1Azal47y5PAAzoog6qkylub2zQ3aaW26Z/view?usp=sharing
https://drive.google.com/file/d/1Azal47y5PAAzoog6qkylub2zQ3aaW26Z/view?usp=sharing

In the conflict management unit, the instructor focused on the terminology, knowledge, and skills for Human
Resources, such as hedging and tentative language, and different types of conflicts from the Thomas-Kilman model.
This unit test aimed to help students familiarize the regular procedures of human resources inside a company, while
they could identify the conflicts and judge how to engage them with different methods. Furthermore, they also learned
how to speak politely and indirectly according to workplace culture. The bonus review quizzes on VILL allowed
students to know which parts of the lectures they needed to catch up.

This graded test emphasizes student-centered and collaborative teaching because students can focus on what
they haven’t learned before and decide which parts they need to study more for the unit test. In addition, the instructor
uses a bonus group worksheet to encourage students to work together to solve the normal clashes that they will often
encounter. For example, a teammate never contributes to any group work at school, but at the end he or she both
receives the prize and award like everyone else. This scenario is close to students’ reality, so they can relate and begin
to practice how to utilize the knowledge (Image 21). The second scenario takes place in a regular workplace where the
conflict is between an employee and a client. Students were required to use what they learned from the unit to resolve
the situation. Through cooperation and students’ prior experience in dealing with conflicts, they realized the
differences in how they deal with clashes in their personal and public lives.

Part 5: Matching. Write down English letters from above. Each question can only have one answer. 3

points each. 28% at 4 points each

G. Human
resource
manager

A. Makegood | B. Separate | C. Listen D. Listen E. Set out
relationships people from | carefully to first, talk the facts
a priority problems different second
interests

F. Explore
options
together

o think we're always right and the other person is wrong. Thinking of a third possibility

1 Itsino
might help you achies

n with respect. Do your best 1o be polite, and to discuss issues constructively
an employee has been leaving early, establish and record the evidence. Did they inform you? How often

has this happ
4 Th

focusing on the i
s W

or judge

e office. Remember, you should be
giving art talking
egin to affect more than just two

people.

Image 20. The instructor ensured students acquired the Image 21. One example of how students responded to
necessary concepts about this unit’s vocabulary, the simulated real conflict scenarios.
grammar, and knowledge.

The class average of the unit test is about 74.6 because more students missed the first week after the midterm
exam. However, eight students still managed to receive about 95, and one of them had 100. Eleven students had above
80. Twelve students had scores above 70, while the remaining had scores above 60.

10% Group Conflict Role Play Video

From Images 22 to 24, each group was required to draw lots to decide what type of conflict they would act
out. After discussing their topics with them, each group began to design their play arc with main characters, setting,
initial conflict, and climax. After they completed their worksheet with teammates, they used the trained GPT to
change it to a script and fixed it with unit vocabulary and sentence structure. Then, everyone watched every group’s
video together, and each group had to pick a conflict video to perform a role-play mediation as a part of the final
exam. The score would be judged both by me and their classmates. Then, to prepare them for the mediation role play
and also simulate an employee training session, the instructor asked each group to do an impromptu presentation with
a 25-minute preparation time, while everyone needed to complete their presentation parts within 5 minutes (Image
25).

This graded assignment is to allow students to experience conflicts and learn how to de-escalate or even
resolve them. The instructor utilized experiential learning, the integration of Al tools, and collaborative teaching. The
simulation of real workplace clashes allowed students to learn how to deal with the confrontation and obstacles they
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would encounter; meanwhile, they also observed themselves as what type of employee inside a workplace while
learning how to cope with the stress from all different scenarios with their teammates. Finally, the integration of Al

tools created efficiency and productivity in script production

while students provided sufficient human input.

Therefore, they could leave with more time to adjust the script better and practice acting more.

) 5/21 10% total grade Group Conflict Role Play
Video due

Title: The War of Borrowing
Scene: Classroom during break time. Cherry is quielly sitting at her desk
Jessica approaches.

Jessica (casually): Hey Cherry. that lipstick you used yesterday was superrr
cute! Mind if | borrow i? I've got plans tonight

Cherry (hesitant): Um... it was actually a gift for my mom. .50

Jessica (interrupting): Oh come on, it's not a big deal. you probably don't
mind, right?

(Jessica reaches inlo Cherry’s bag)

Elizabeth (firmly): Jessica, | think you've really crossed the line. She said she
doesn't want o lend it

Jessica (defensive): What's wrong with you? Cherry didn't say no,” Why are
you s0...outraged 7

(Cherry stays silent, looking uncomfortable)

Summer (slepping in calmly): Uh, not to blame anyone. It seems like Cherry
is not comfortable with this.

Jessica (eye roll): Why are you all overreacting? Elizabath is just twisting
everything.

Elizabeth (assertive): Maybe not intentionally, but your actions could be
making Cherry feel pressured. Just because she's quiel doesn't mean she's
okay with it. Summer (gently): Yeah... | mean, it looks like a small thing, but it
might actually be upsetting for her.

Jessica (frustrated): (Now | can't even get a word in edgeways!) (Jessica rolls
her eyes, and walks away)

Cherry (softly): Thanks... | just didn't want to clash with her.

Summer (warmly): It's okay. You don't always have to handie it alone

Image 22. The instruction, samples, and criteria for this
group role play video were given two weeks earlier and
could be done in class time since the videos were
directly linked to the 15% final exam group role play
video.

Image 23. This is an example of the script with the
yellow highlights that indicate which part of the lectures
or vocabulary they used.

https://drive.google.com/file/d/1kzkknoeCRda4q3JHDG
2vOu3J4tjZFH-/view?usp=sharing

1. Use bullet points
| 2. Take a good picture and one person uploads for your \
L team

Summary the main conflict points
between Carmen and Paul

As a mediator, what points do you
want Carmen to understand from
Paul's viewpoints?

——

As a mediator, what
resolution will they have to

As a mediator, what points do you i g«
want Paul to understand from
Carmen’s vicwpolqu? il

; geat puRik A

B vt o dop and ibons b wark

Image 24. This is the most chosen video of the semester.
The acting and editing captured the essence of a real
workplace clash.

Image 23. This is an example of what a group produced
for its impromptu presentation that students had 25
minutes to prepare a mediation or resolution to smooth
over a conflict.

Six out of nine groups received 100. Three other groups received between 88 to 95 because they missed the

criteria while shooting and editing the role-play videos.

5% Unit 8 one-minute elevator pitch and a bonus individ

ual performance review worksheet

In the entrepreneurial mindset unit, students were required to prepare themselves for future internships and
jobs. The instructor taught the keywords and knowledge of the growth mindset and soft skills favored in any future

workplace interviews. The preparation document (Image 25)

not only allowed students to know what to say in their

one-minute elevator pitch but also helped students to complete their professional resume for another part of the final
exam. In addition, combining with human resources concepts, students also individually reflect on their performance,
knowledge, and skills throughout this semester, which is an essential exercise for students to know their abilities and
identify their strengths and weaknesses.

This graded assignment provided students with opportunities to practice their professional English self-
instruction for the workplace. In addition, the instructor could offer feedback for future improvement and their
individual final exit interview. The pitch and performance review worksheet aimed to allow students to experience the
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process of preparing for the interview and also get to know who they are, so they could be better prepared for entering
the workforce. This part of the assignment heavily relied on the experiential learning theory, where students gained
first-hand simulated learning while reflecting on their mistakes and attempting to improve for their readiness in the
future. Furthermore, their performance was also reviewed by another classmate who hadn’t worked with students
themselves. After finishing the evaluation, they discussed what could have been improved, which indicates the benefit
of collaborative teaching (Image 27)

D 5% total grade - Elevator one minute pitch video b~

@ mmo
(this will be your first 1 minute self introduction in
your 15% individual final exam with me)

G - -

[

«© =

Image 24. The Google Classroom post included clear Image 25. This is an example of how students should
instructions, grading criteria, and samples prepare themselves to enter the workforce, such as a
resume and an English self-introduction.

Self Assessment Part |
In this self-assessment, you can access your phone for Google Classroom and your textbook.
Please don't ask your classmates. This is a review for yourself in this course

L
E(‘

What is this unit about?
(Briefly explain)

What is the most memorable
assignment for this unit?
Why?

What two skills did you learn
or use from this unit? (Briefly
explain)

What knowledge did you learn
from this unit? (Briefly explain)

Self Assessment Part Il

https://drive.qooqle.com/fiIe/d/lGAMfisLddeWSRoieO 1.1ve submited ll assignments on time in Google ! inateast

90% of all the bonus quizzes and homework on VILL.

. . Yes No  Maybe, not sure, explain

DUAMSphLnaXFap/view?usp=sharing 2. usualty ask the teacher fo detals for my grouplindwidual sssignment snd take
charge of things.

Yes No  Maybe, not sure, explain

3. Even though | might take leave, | will usually be in contact with the teachers or my

classmates for assignment details and extra worksheets in class.

Yes No Maybe, not sure, explain

4. For most of the assignments, | will look through the teacher’s guidelines and research

more before starting any of my assignments.

Yes No Maybe, not sure, explain

5.1 normally know where we are in class and usually help my neighbors.

Yes No  Maybe, not sure, explain

6.1 communicate with my teammates and respond to their inquiries frequently

Yes No  Maybe, not sure, expiain

7.1 usually contribute a lot of good ideas to my team and set deadlines for everyone.
Yes No  Maybe, not sure, explain

8.1 know how to compromise and be a team player when my ideas aren't accepted.
Yes No Maybenotsweexplain

9.1 always attend team meetings on time. If there is an emergency, | usually will inform
my teammates and won't wait until the last minute.

Yes No  Maybe, not sure, explain

10, Thwoughout the entire semestar, | have consistently arrived at all classes | attend on time,
which means that | also come before 3:10 pm and leave when class is dismissed.

Yes No  Maybe, not sure, explain

Classmate’s name: Classmate’s ID:
Your name: D:

1 is the lowest grade; 5 is the highest grade. It's about the details and
explanations that a person writes and gives you
Review Report Scores (circle the scores with an
explanation)

Job knowledge: o Sef'assessment Pat [ does |1 2 1 s s
that person finish all the Uini review boxes about | Explain:

the unit, siills. and knowledge? Does that person's

writing demansirate what he/she has leamed?

Quality of Work: n Seffsssessment Part I, 12 1 e 5
How doss that Explain:

15pOnd? I N OF SN CICeS “Maybe, Not SUre.

Goes he'she gve an explanation”

Time management: in Sefsssessment Partil, |1 2 EI | 5
: 10 Does thal person ahways | Explain

‘submit ail the homewark on time? Does that

Person ahways make 10 the scheduied 1eam

meetings on ime? Doss that person amve atthe |

classioom on time?

Collaboration: n Seif-assessment Part Il 12 1 s 5

Questions & 7. and & Does that person work Explain

fogether wilh the leammates will? Does that person

conribule any idees?

Communication: i Sef-assessment Part il 102 34 5

Quesfions 3 & 7 and & Does that person m Explain:

contact with the feacher or teammates well? Does
that person always know how 10 communicate with
hisher teammates? e

Image 26. This is an example of a student’s one-minute | Image 27. These are the partial images of the
elevator pitch. performance review worksheet for students.

26
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As long as students submitted the pitch video and participated in the bonus performance review worksheet,
they would receive full scores on this grade. However, I had four students who didn’t submit. Two students came to
me and said they didn’t have anything to put on their pitch video. The instructor worked with them to complete that
part. One student simply chose not to submit this grade, while the other student didn’t show up.

15% Final Exam - Group Role Play Mediation Video

This part of the final exam was an extension of the conflict management unit. Each group had to pick another
group’s conflict role-play video. Then, they utilized the approach, mediation steps, and case studies to complete their
mediation role-play video. This part of the final exam would be solely graded by the instructor with the listed grading
criteria.

The goal of this part of the final exam is to provide some insights for students to know the severity of
mediation possession and the importance of conflict management. In addition, any clashes will always affect more
than two people and often require many people to solve the issues. As a result, how students act in their future
workplace is also crucial for them to either thrive or struggle. This part touched experiential learning and collaborative
teaching since students acted out a real-life scenario while working together closely to solve an occurred conflict.

O 15% Final Exam- Group Mediation Role Play
Conflict

L G i % 15% Final Exam - Group Rol.
nie——
¢ . . N
https://drive.google.com/file/d/1znD2pjFyaRjTSeNVhc
PHUHQIXX3mYuzY/view?usp=sharing
Image 28. The Google Classroom post included clear Image 29. This is an example of a group’s role-play
instructions, criteria, and sample mediation videos, mediation final exam.

along with all groups’ conflict role-play videos.

15% Final Exam - Individual Exit Interview

For this part of the final exam, students were required to produce their professional resumes and job posts that
contain job titles, companies, requirements, and qualifications. In the final exam week, every student would prepare
his or her one-minute pitch. After that, the instructor would ask two to three questions regarding their job postings and
resumes. Before the final exam, the instructor also taught students how to utilize their resumes and job postings to
practice with the trained GPT orally (Image 31).
This part aimed to allow students to experience the process and preparation for an official interview, whether it would
be for future work or school. Students also learned how to use Al tools to help them prepare for the professional
setting, as long as they wrote the correct prompts and fed the important data. Those parts touched the experiential
learning and the integration of Al tools, which helped students to adjust and prepare themselves for the future
workplace during the age of Al.
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© 15% Individual Final Exam

points Due Jun 15, 11:59 PM

2. => No photo

15% Individual Final Exam -

‘ resume examples

ﬁ 113-2 ChatGPT practice res

-
v

hi, | am dOih; an interview to apply
for dual degree to Sussex University.
Please read through their internship
requirements and qualifications.
Compare to my resume and my one-

https://drive.google.com/file/d/1tmaJkpaaqcr8  1Woh3y
2jIGOWWUQO04SN/view?usp=sharing

Image 30. The Google Classroom posting contained the
instructor's instructions, Al practice slide, and sample
resumes.

Image 31. This is an example of a student who practiced
with Al for his exit interview.

Diego Tsai
Full Name: Cheng-Yang, Tsai Mobile: +886 960521559

Address: 830 Beiming St., Kaohsiung, Taiwan Email: Jicp

Education

Wenzao Ursuline University of Languages — B.A. in English Language and Literature
Expected Graduation: June 2028

* GPA:4.0/40

o Relevant Courses: Wester Literature, Translation Practice, Public Speaking Training,
Journalism and Mass Communication, Employability and Communication Skills

o Scholarship: Wenzao Scholarship for Outstanding Conduct and Academic
Performance(2024-2025)

Extracurricular Activities

President, English Department Student Association = Wenzao 2024 - 2025

© Leadership: Led a team of 18 in planning academic and social events (Orientation.
Poetry Contest, Speech Contest...)

¢ Communication Skills: Collaborated with other universities 10 organize the events

Meisei University Summer Project 2025 Tokyo, Japan July 2025 - August 2025

e Intercultural Communication: Cooperated with Japanese university students and
adapted English lessons 1o suit local children’s culture and language backgrounds

Certifications

*_TOFIC Gold Certification (Score:905) — C1 level

Annil 2025

https://drive.google.com/file/d/1pe2ax9DTWdw9pnBfQ
FboWfPVWVxt7ml1L/view?usp=sharing

Image 32. This is an example of a student’s real resume.

Image 33. This is a sample of an exit interview that a
student went through.

(4) TS E b pe fl e ek P

Improvement of the problem after the implementation of the project

The beginning of the semester survey

The instructor designed a survey to know the purposes of attending this course, their expectations of this course, and
what skills they have already possessed, because the instructor adjusted the content materials and instructions from

this survey.
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3. What knowledge do you expect to learn from this course? (check the boxes you expect to learn)

40 responses

advanced C1 above grammar (or
language art)

advanced and workplace C1
above terminology and phrases
marketing strategies and

21 (52.5%)

15 (37.5%)

persusavie techniques 14 (35%)
tourism and hospitality 10 (25%)
conflicts and mediation 5(12.5%)
entrepreneurship and mindset 6 (15%)
0 5 10 15 20 25

37 people (90% of people believed that this ESP course mainly focused on terminology and grammar. The survey
answer showcased students’ misconceptions of the definition of ESP; they don’t even know the differences among
ESP, EAP, and EMI courses. ESP means Instruction is built around authentic, field-specific tasks—writing reports,
delivering presentations, or chairing meetings—that replicate real-world demands and promote immediate
transferability (Dudley-Evans & St John, 1998). Because these communicative demands differ across disciplines,
ESP adopts an interdisciplinary perspective, drawing on education, linguistics, and communication studies to
develop materials reflecting actual language use in context.

4. What skills do you expect to gain from this course? (check the boxes you expect to learn)
40 responses

research and organization skills (|
learn how to gather information
from websites or surveys) and...

21 (52.5%)

investigation and analytical skills
(I learn how to look through
information, ask further questio...
collaborateive and

communicative skills (I learn how 24 (60%)
to work in the team environmen...
technological operation and
social media application (I learn 7 (17.5%)
how to incorporate video, audio...
0 5 10 15 20 25

This survey question's result contradicted itself in the students’ answers. For example, if they want to improve their
research and organizational skills, they also need to know how to ask the right questions and analyze the outcomes.
However, the research and organizational skills occupied 52.5% while investigation and analytical skills only had
30%. Interestingly, students never thought that their technological operation ability was necessary, as Al has been a
trend in recent years. However, it was true that this course did emphasize collaborative and communicative skills
significantly.
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5. How often do you use ChatGPT, Bing Chat, or other similar language generative Al tool on your

school work, part-time work/internship, or general informaiton search?
40 responses

® Always (100%)

@ Ususally (80%-90%)
Often (60-70%)

@ Sometimes (50% to 20%)

@ Rarely (less than 10%)

7. Have you ever used Al tools to help you complete some parts of your past reports, essays, and
presentations? (Please be honest. BAIREE R » HAZEiE{Eagainst you)

40 responses

® Yes
® No

Maybe (not sure whether what | used
counts or not)

The top two pie chart results contradicted each other. If the top chart indicated only 57.5% of students
used Al tools, the bottom part wouldn’t be 75% of students who used Al tools for schoolwork (113-2
Semester Beginning Survey (ECS) , 2025). The confusion from students’ responses when they were
asked “8. Are Al tools useful or somewhat difficult to use? Why or why not? If you used it before and
found it difficult to use, please let me know why (please be specific)”. Here are sample answers that
illustrate students’ understanding.

“Maybe it’s because I’m asking the wrong way or sth, sometimes it’ll give me not quite strange
answers.”

“It’s very useful, but sometimes you just don’t know how to ask the question.”

“Sometimes it doesn't generate the answer that I expect to get, and even though you asked the
same question, it sometimes generates different answers.”

“Sometimes it is not useful for me because I want my Chinese sentence to express clearly, but ai
make it more complicated.” (113-2 Semester Beginning Survey (ECS) , 2025)

About 82% of them agreed that Al is very useful; however, they normally would hesitate to fully
approve the functions of Al tools (113-2 Semester Beginning Survey (ECS) , 2025). As a result, the
instructor listed this as one of the issues in this ESP course because the integration of Al tools in ESP
courses is essential to simulate real-life scenarios, and those students’ B2 language ability qualified
them to learn those tools without much difficulty.
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10. Do you know how to use online presentation video recording software, such as Screencastify or

Loom?
40 responses

® Yes
® No

9. Have you ever used a video editing website (like CapCut or Canva) to create your own YouTube
video or Vlog?

40 responses

® Yes
® No

Those two graphs showcased the discrepancy in students’ digital technology abilities (113-2 Semester Beginning
Survey (ECS) , 2025). Throughout this semester, the instructor discovered that students only know how to use
Canva for slides, posters, and occasionally vlogs. They didn’t know other Canva functions that can smooth their
production process, such as removing the background. However, when recording a group presentation online, they
struggled to come up with solutions. Some of them even returned to the traditional method of using a big flat screen
TV and set up a camera.

In conclusion, the survey results demonstrated the three major issues that the instructor identified from the
same course in the previous semesters. First, it is the students’ misconceptions about ESP courses for heavily focus on
terminology and phrases but ignore the domain-specific knowledge and skills. This also means that students probably
rarely experience practical application exercises. Otherwise, the answers wouldn’t be confusing and contradictory.
The results also showcased students’ ambiguous attitude toward digital content creation and Al literacy because the
answers and the instructor’s observation in general demonstrated that students often used technological and Al tools to
solve their schoolwork; however, they rarely advanced their skills and knowledge for their future work.

Footnotes
113-2 Semester Beginning Survey (ECS) [Data set]. (2025, February 18). Google Sheets.
https://docs.google.com/spreadsheets/d/1w3dboJVgrmThlIOIKAMwwx2zipNglrSx9wnvxSil Y xHw

The instructor’s end-of-year survey complements the semester beginning survey:
The instructor conducted the end-of-year survey for the next semester's class. In addition, it also served as a reflection
for students to know their attitude and progress in this course. For questions 1 to 7, their purposes merely served as the
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guide questions for the instructor to decide whether to consider their answers. As a result, the instructor only listed
Questions 8 to 23 that were relevant to the report.

The table below was derived from 40 respondents with a Likert scale 1-5 (Strongly Agree = 5; Agree =4; Neutral = 3;
Disagree =2; Strongly Disagree = 1). The overall mean appears in the final row. The list is below:

Question Text (Q 8 — Q 23) Mean (5-
pt)

8. The course was organized so | could grasp core concepts; large projects were broken 4.78
into smaller tasks (e.g., staged Unit 5 marketing project).

9. Graded assignments—especially mid-term and final components—<clarified course 4.65
content and the need to practise research, organization, analysis, and editing skills.

10. Tests, assessments, and assignments accurately measured what | learned; key details | 4.85
were reiterated in class, on slides, and in the Line group.

11. Expectations and grading criteria were clearly defined on slides and rubrics (e.g., 4.78
mid-term/final rubrics with instructor explanations).

12. Challenging tasks pushed me to synthesize information quickly and present ideas 4.55
smoothly (e.g., Unit 7, 25-minute impromptu presentation).

13. The course developed workplace knowledge (e.g., hedging language, entrepreneurial | 4.68
self-presentation, tourist YouTube Shorts).

14. 1 learned to organize information and present it coherently so audiences understood 4.65
(e.g., restructuring my Wenzao anecdote in Unit 6 storytelling).

15. Teamwork was required; even when collaboration faltered, I discovered my role and | 4.72
abilities within a group.

16. | became competent with video software (e.g., CapCut) and generative-Al media 4.68
tools such as Bing Image Creator for “ideal customer” visuals.

17. 1 acquired prompt-writing skills in Al tools (e.g., using ChatGPT starters to design 4.65
Unit 5 survey questions).

18. With the instructor’s ChatGPT link I practised job interviews and saw future benefits | 4.58
after crafting my elevator pitch and résumé.

19. Through the entrepreneurial unit | learned to prepare résumés, present myself 4.65
professionally, and deliver a one-minute pitch.
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20. | can transfer course knowledge and skills to other classes and to potential internships | 4.62
or jobs.

21. 1 am interested in exploring professional platforms (e.g., LinkedIn) and related sites 4.62
for job search, preparation, and networking.

22. Presenting our Unit 5 marketing research in the Future Work Lab highlighted 4.65
collaboration, accountability, and understanding my team role.

23. Doing bonus quizzes on VILL is a quick way to review lecture concepts; the Al 3.77
chatbot practices tested both comprehension and critical-thinking skills.

Overall Mean (Q 8 - Q 23) 4.62

With a grand mean of 4.62, students expressed strong agreement that the course’s organization, assessment
design, Al integration, and collaborative activities supported their learning and professional development; the sole
comparatively lower score (3.77) suggests room to enhance the usefulness of VILL bonus quizzes and chatbot

practice.

Footnote

113-2 End-of-Year Survey (English for Employability and Communication Skills) — 6/17and 6/19 responses [Data

set]. (2025, June 19). Google Sheets.

https://docs.google.com/spreadsheets/d/10SK7Np848tvspdNVQ9bu80Hfc5X3dIUTNaD270Q0G6Jk

(5) APHTBERE AR AER (51X)

Differences before and after the introduction of innovation planning (list)

Section

Original content

Innovative content

Content and Purpose of
the Curriculum

This course provides the students whose
English proficiency is at CEFR B2
(CSEPT 240) or above with a series of
practical speaking training of
employability and communication skills
to develop their relevant employment
abilities for a successful working life. The
course content includes marketing
persuasion, business networking, conflict
mediation, and performance review.
Students will learn to effectively apply
appropriate patterns, vocabulary, and
communication skills in various scenarios
through real-life workplace videos, case
studies, and discourse analysis, role-plays,
attending/holding meetings, and oral
presentations. By doing so, students’
employability can be enhanced.

The ESP English in Employability
and Communication Skills course
is designed to develop students'
domain-specific language
abilities, workplace
communication strategies, and
digital literacy. It addresses real-
world scenarios in marketing,
tourism, conflict management, and
entrepreneurship, preparing
students to navigate professional
environments confidently. The
course fosters skills such as
problem-solving, collaboration,
and digital content creation
through practical, Al-enhanced
tasks. By integrating learning-
centered approaches and
experiential learning methods, the
curriculum bridges the gap
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between General English (GE)
and English as a Medium of
Instruction (EMI), aligning
language acquisition with
workplace demands.

Teaching Materials

Book name: Business partner: Your
employability trainer C1

Authors: Bob Dignen, lwonna Dubicka,
and Mike Hogan

Publication Year: 2021

Publisher: Pearson Education Inc.

ISBN: 9781292393001

Primary resources include the
Business Partner: Your
Employability Trainer C1
textbook, which provides
foundational knowledge and
exercises aligned with workplace
scenarios. The supplementary
materials are listed as below:

a. Articles from Harvard
Business Review: These
articles offer insights into
contemporary business
practices, leadership
strategies, marketing
trends, and conflict
resolution approaches,
grounding students’
learning in cutting-edge
industry knowledge.

b. TED Talk Clips: TED
Talks serve as an
engaging resource for
exposing students to
global perspectives on
entrepreneurship,
workplace collaboration,
and innovative thinking.
These videos also help
students practice active
listening and analyze
advanced discourse.

c. YouTube Videos:
Professionally curated
YouTube content is used
to demonstrate practical
skills such as creating
marketing campaigns,
developing persuasive
storytelling techniques,
and mastering
professional presentations.

In addition to traditional materials,
the course incorporates Al tools
like ChatGPT for drafting
reports, Bing Image Creator
and Gamma Al for designing
presentations, and CapCut for
video editing. These tools enable
students to create professional-
grade multimedia outputs while
developing their digital literacy.
Case studies, peer-reviewed group
projects, and presentations further
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reinforce the practical application
of knowledge, bridging the gap
between academic learning and
real-world professional skills.

Design Concepts

1. To enhance their awareness about
important topics related to employability
through reading, listening, and video
viewing.

2. To apply communication skills in
various working scenarios with relevant
vocabulary and functional language for
meaningful delivery.

3. To elevate their employability by
learning skills of communication,
teamwork, problem-solving, planning and
organizing, technology application, and
self-management.

1.

Awareness Building:
Enhance understanding of
employability-related
topics through reading,
listening, and video
materials.

Skill Application:
Develop communication
skills through role-playing
and discussions in
professional scenarios,
using relevant vocabulary
and functional language.
Real-World Integration:
Cultivate employability
skills, including
teamwork, problem-
solving, planning,
technology application,
and self-management, via
simulated workplace
projects and Al-assisted
tasks.

Digital Literacy: Equip
students with Al and
multimedia skills for
professional
communication and
content creation, bridging
the gap between
traditional ESP learning
and digital workplace
expectations.
Collaborative Teaching:
This help students connect
what they learn in class
with practice applications.
Meanwhile, students will
grasp how they can utilize
the knowledge and skills
they learn in class in the
real world.

Plan Implementation
Methods

14550 A 4 (Communicative
Language Teaching), H{t#EN
7%, HnfEoe AERMREEE . ZHE AN
AL BCE. DLEH,

2.1 (Liberal Arts
Education): i i B HE ) B
MEELE . AR, B3 T B e
L GEEE, g[EELA D EFT A MU,
R LB R

3. 0 AP (Learning

Classroom Activities:
Engage students in group
discussions, role-playing,
and case study analyses
tailored to workplace
scenarios.

Al Integration: Use tools
like ChatGPT for drafting
proposals, Bing Image
Creator for presentations,
and CapCut for video
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editing.

Hands-On Projects:
Implement tasks like
creating marketing
surveys, storytelling
videos, and conflict
mediation role-plays to
provide experiential
learning opportunities.
Assessments: Incorporate
individual and group
evaluations, including
performance reviews,
resume workshops, and
mock interviews, to
simulate real-world
professional assessment.

Course Attributes &
Pedagogical Methods

Course attributes: regular course, cross-
disciplinary, professional ethics course,
and gender equity education.

Pedagogical Methods: lecture, hands-on
experience, learning autonomy, group
discussion, problem-based, project-based,
video/audio appreciation.

Attributes: The course targets
minimum B2 to advanced C1-
level learners, focusing on
workplace-relevant topics like
marketing strategies, tourism
trends, conflict resolution models,
and entrepreneurial mindsets.

Pedagogical Methods:

3~

Learning-Centered
Approach: Tailor tasks to
meet students’ specific
needs and career goals
through authentic,
contextualized learning.
Experiential Learning:
Use Kolb’s cycle of
learning—experience,
reflection,
conceptualization, and
experimentation—to build
critical skills.
Technology Integration:
Incorporate Al tools and
digital platforms to
enhance learning, promote
creativity, and prepare
students for a technology-
driven workplace.
Collaborative Learning:
Foster teamwork through
group projects, peer
reviews, and cooperative
problem-solving tasks.

2~ ZAFERRAMDE

Responses to the Committee Members’ Review Opinions

%81
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1. FHEER (0 E EEHRFEAF KRG , RMARREHHE BRI, MEEEEHAR
il i N

2. AEEERKANE, FEENY. FRERL, K. EREEFERNPAMEE, LB
H, R,

My responses to £ 5 1

I appreciated your comments. However, the explanation for (il H & sk
PR % :1) is written on page 4 under the original report that I submitted. Here
is the screenshot from the original report.

ERGEE) into Curriculum Design and Teaching  into Teaching Optimization and Reform
" E ﬁﬂﬁ OEE4EIT R4S Courses
) FE%)(], Interdisciplinary Courses (EFRIEMAESHESEE

Corresponding .ﬁgﬂig FEEFIEAIFRET Integrating Life Education Issues into

Key Promotion | o) jers'  Self-defined Curriculum  Curriculum

Project . .
(choose one Im}m:ago n Design === == —= — —
option) ek | 55 THEBEERREAIMRs & SREMIIARIEERME - TEHHE -
P BB -
Note: For those ticking “Teachers’ Self-defined Curriculum Innovation Design”, please fill in
the project name in this field and briefly describe the necessity of promotion.
This innovative curriculum design integrates the learning-centered approach, experiential
learning, and utilization of AI tools, which are tailored to meet students' future workplace
needs. Unlike traditional general English courses that focus on broad language skills, this
course emphasizes specific professional contexts, covering topics such as marketing, tourism,
conflict management, and entrepreneurship. It goes beyond mere language proficiency by
fostering critical workplace competencies like research, teamwork, and technology
integration. It develops students ' professional language skills and digital literacy by using
real-world simulations and Al-supported tools (e.g., Bing Image Creator, ChatGPT, CapCut).

4

Promoting this design is essential to enhance students' adaptability to digitalized workplaces,
equipping them with targeted communication skills, digital content creation expertise, and
problem-solving abilities for a rapidly evolving professional environment.

Could you indicate how the format is unclear and tabs are ambiguous? It’s because I followed the
format and individual tabs that were given from the Office of Academic Affairs, which only provided
instructional bullet points. There is no clear instruction on how I should write or present the results and content.
In addition, the only Chinese part is a copy and paste (the image below) from the report on page 14. It shows
the original course’s plan implementation methods. I couldn’t find the English version. Since this original part
has been approved by the highest school course committee, | felt obligated to use the original Chinese content.
However, the next time, | will indicate the intention of the Chinese part clearly with my English translation
version.
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Plan Implementation LBER 2B S (Communicative 1. Classroom Activities:

Methods Language Teaching) ’ E{EBERZE » Engage students in group
BER EEEEN - BBAXEER discussions, role-playing,
A BEEH - /MERE o and case study analyses
2. 183 (Liberal Arts Education): & tailored to workplace
BREBLBEHDELREE - ABE scenarios.

B o BMERBERRE - 558> 5|82 2. Al Integration: Use tools
£ ETAGHE > FEBEMHSR - like ChatGPT for drafting
3. B2 BES (Learning autonomy) & proposals, Bing Image
BR2ESNERAHER > EHBENDEE Creator for presentations,
BEBBISE - 5|H2LETHRE and CapCut for video
BE2LEFRRGNE > #7E8E editing.

& 3. Hands-On Projects:

Implement tasks like
creating marketing
surveys, storytelling
videos, and conflict
mediation role-plays to
provide experiential
learning opportunities.
4. Assessments: Incorporate
individual and group
evaluations, including
performance reviews,
resume workshops, and
mock interviews, to
simulate real-world
professional assessment.

Once again, I’d like to have different perspectives on how to organize my initial report since I have
already written two previous teaching innovative course reports and had my presentations twice. However,
I’d love to learn new perspectives. Thank you.

%82

1. SHEREBRAM, BRBEH SN

2. HRBARERIE, fit, HEBFRRER, BEERMUEZRTNEFE, BARH
3. HERGAFTIIT, FYNRIABERBRZY, B ENER BAR L, b2 L,
RETES L, HEBHREE, BB, HREIT. UREER, BHEREARRE
- EiR

4. BEFETTH, BHESTHTRHRELAHRBEERETEERRRE, TITHES,

5. EEHEFHH W LIRS BETLE, WHREME, SlEF TR, URSEEEFDK,

Responses to £ 8 2

Thank you for your comments. | appreciate that you listed all the parts that | attempted to achieve from
comments 1 to 3. For comment 4, | did have clear criteria for assessing all the graded assignments. | have a
sample image under “teaching materials and tools” in this report. However, it’s an innovative course that
focuses on practical application and Al integration. The qualitative students’ assessments are probably more
applicable since this is an ESP course that indicates students’ English proficiency isn’t the emphasis. Instead,
it is to utilize their English ability to learn new knowledge and skills related to the course content. For comment
5, competition is important if the students have already been familiar with the content and knowledge;
however, learning from each other is more important while collaborating with teammates and the instructor,
with the support from Al and other technological tools, is also very crucial. The purpose of the ESP course is
to allow students to utilize their English proficiency in the domain-specific fields with practical skills that
imitate the real-life working environment. Learning and supporting from each other is more relevant to their
future workplace needs and fits this generation’s characteristics. Meanwhile, they can observe others’
strengths and learn how to correct their own weaknesses. Here is the link to show how they collaborate and
deliver their own presentations to other groups =>
https://drive.google.com/drive/folders/1Tnowm60uBpFyODDhORNQgUpfzZng5e7BGP?usp=sharing.

Once again, thank you for your comments.
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=R 3

1. HFRAEELL Al BB RERAKEN G, REEH B, BESRAREMETIR
EEEET), BRI ELIR LB MEE 4 BB

R. BMBREHHEABALILAZ, FEM Al 1 ChatGPT 82 CapCut. BT 4L E MR R
TEEIANEN, IS Al TANEHEE

3. FBENARERSEEEY), MEREERTHRR, ToWeREER,

4. FEHEEEROIOTREGESE, BEERRBESERR., BRRUBEE, WEH
BIRNRIFAL SR A 2 B8 B R PRI = BUEL

Response to £& 3

Thank you for your comments. I appreciate that you mentioned the
application of AI and technological tools inside the course for comment 2. In
addition, thank you for saying that you believe my content fits everything in
the workplace. For comment 1, this part “& & o] ik 542 DL B A B B ik
showcases through their self—evaluations on the end—of-year survey, the
self—assessment worksheet, and the peer evaluation. However, for qualitative
data, I will only present the data from the Likert scale in the survey. For
comment 4, once again, the quantitative data support is mentioned, while the
learning outcome should be evaluated within different university grades.
However, besides their English proficiency, this course focuses on practical
applications and heavily relies on students’ skills and knowledge from their
own native language. Moreover, from the instructor’s own observation and
experience, international students tend to have more advanced knowledge and
skills, like editing, from their original country’s education. Therefore, “JE %
AN[FAE R B A 2 BV ) TR G5 B{E.” This part needs to be carefully planned and
carried out. Once again, thank you so much for your comments.

3~ RS ERIGERER

Suggestions for Future Refinement and Improvement

Since the midterm and final exams will be moved up one week each, the instructor might be forced to combine
certain units and reduce the amount of the assessments. This means that the instructor will probably need to
adjust the number of large assignments and combine them with the bonus activities. In addition, the variation
of the practice group activities can be more diverse. The purpose of those group activities was to help students
become more familiar with the knowledge, so they can work together to practice those new concepts. Students
like impromptu presentations as a group bonus activity, so the instructor will consider developing more similar
activities.

4~ BRRFERIIHE BY 2 SRAE B R B F B BBl AR SO R R L
Application Planning for Courses and Teaching Plans Subsidized by Government or Publish
Their Academic Paper Agencies

The results from this innovative course will be showcased in the 20th Cross-strait Conference on Foreign
Language Teaching & Learning in Beijing, China. In addition, it might become the content for applying 115
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semester MOE Teaching Practice Research Program.
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Appendix I: Activities/Records/Photos (at least ten, please attach a description for the photos)

Pf 0 BRSBTS S EER UR
Appendix Il: Course/Teaching Materials Contents and Learning Outcomes

7~ REBESERHFE
I1l.  The Actual Use of Funds
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