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Class can deliver great presentations about their terrible food experiences. She enjoyed every
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Description of student participation (provide qualitative and quantitative description and
supporting evidence, such as photos)

What did they do during the winter break?
At the beginning of the second semester of 111, students were required to submit their
individual or paired videos and scripts about their activities during the winter break. The
purpose of this activity was to assess students’ vocabulary and grammar for the coming
semester. For example, since the question asked about their winter break, they needed to answer
in past tense and also use some descriptive phrases from last semester to demonstrate whether
they understood past tense (past tense was taught in the second semester of 111) and what they
remembered from the first semester. Instead of using traditional individual written or multiple-
choice assessments, slow-paced students can support each other in the scriptwriting and
speaking process. Advanced students could choose to show what they had acquired prior to the
second semester and provide more details about how the instructor should diversify the
instructions and activities for those students. The instructions for this activity are listed below:

Students were required to write about 100 words for
their written test. The purpose of requesting them to
utilize the past tense was to evaluate how many
students could use the tense properly. Providing a

instructions

1. Atleast 5 sentences (80 words to 100

words) time clock and an estimated 10-minute working time
2. Past tense (if you remembered this from | always gives students a sense of urgency that they
high school) need to complete this task within the time frame.

3. 10 minutes to do this => script
Instruction

Students were trained to familiarize themselves with
video recording. Offering a specific time to be back
in class allowed students to evaluate how much time

1. Find aquiet place
2. Speak loudly or wear your headphones
3. Youneedto

Before 4:25 pm (One person from your group)

1. Upload the video to “video: what did you do during the
winter break?” before 4:25 pm

2. Upload both of your scripts

3. Type your student IDs and English names

they had and decide how many times they could
rehearse the script and shoot the video. The specific
instruction is given for them to upload the video and
script images into Google Classroom.

The results are listed below:

1 @ Video - what did you do during winter break?
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On the first day of class, only 32 out of 39 students
submitted their work in class. The absence rate of
students in this class was high. On average, only
about 33 to 35 students showed up regularly
throughout the semester.

Some students clearly used ChatGPT or a sample
from the website to complete this task. As a result,
the instructor addressed this issue in the next class.

Please scan the QR code to see students’ examples along with the comments on the right-hand
side:




Advanced students (video and scripts)

Kathy and Mina were overall ranked higher on their English ability
among peers at the beginning of the first semester. In addition, they
were also hard-working students whose original English level was
only mediocre in the first semester. The scripts were genuine, and
they both could memorize the script in a short time.

Intermediate students (video)

Joyce was strong in test-taking. However, her speaking improved
in the second semester. Sally also tried hard in class and never
missed any class. Her English also improved in the second
semester. Some grammatical mistakes were made in their
speaking, but they still managed to describe their winter breaks.

Lower-level students with ChatGPT or website samples

Bella and Shiny attended the class regularly. However, their
English level wasn’t great although they improved somewhat in
the second semester. With their English abilities, their scripts were
too perfect without grammar mistakes under 10 minutes. In
addition, they were looking at the scripts in front of the camera.

Comprehension quiz survey
This survey was used to refresh students’ memory of Alb classroom rules. The instructor
emphasized the absence policy and provided details on how to pass this course. For example,
30% of the total grade depended on their CSEPT scores. Thirty-nine students appeared in this
class. Since some students didn’t appear in later classes and signed the consent forms, the
instructor hid the students’ names and IDs column. Please scan the QR code on the left to see
the Excel sheet on the right.
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Quizizz results

The purpose of using Quizizz, an online interactive educational tool, was to engage students in
participating in the class content. The instructor could see individual students’ answers.
Meanwhile, students could see where they were in terms of class content by comparing
themselves to other classmates. Moreover, students could also assess how much they
understood the materials. In addition, the instructor could see which content needed to be taught
or practiced, helping students improve further. Please scan the QR code on the left to see the
Excel sheet on the right.
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Opinion video and writing on whether students should work during their free time



After learning chapter 10 from Password about students’ part-time jobs, students were required
to spend some class time in between two classes to finish their opinion writing. However, they
needed to learn how to record their videos through Clipchamp or Vmaker, online video editing
software at home. Using Clipchamp is since this software has a free “speaking coach” function
to detect students’ tone, speed, and filler words for free. Vmaker is a simple recording tool
without complicated steps. Students were encouraged to use this software to both practice their
speaking and learn how to use technological tools to record. The purpose of this activity is to
provide more challenging tasks for advanced and intermediate students in class. The instructor
varied in two methods. More advanced students could utilize what they know to write their
opinions while the lower-level students could learn to paraphrase and use phrases and sentences

from the textbook reading.

This is a writing structure for students to follow finishing
chapter 10. Before reaching this, students had already
practiced a simpler version of this writing structure.

This video is one of the examples that the
instructor created for students to watch and
follow to learn how to record the video at home.
Please the QR code.

scan

Fact and Opinion Writing
In my opinion, __(answer the question)__(Should teenagers work when they have free time?)
because of the following two reasons. First, ....
The second reason s ...... For example, ...(use an opinion)... Therefore, | believe _ (answer the
question)__(Should teenagers work when they have free time?)

... For example, ...(use 2 fact you found in class)...

Students’ examples:

Shelly’s English ability is great. If she likes certain
assignments, she usually does them very well. She
wrote all the scripts by herself. Please scan the QR
code to see her script and recording.

Amber’s English overall ability is considered at the
lower end of the class even though she has a good
pronunciation. She tried hard to rewrite the script
three times before recording her video. Please scan the

AR code to see her script and recording.

Thinglink as an extra-point assignment
This Thinglink project was part of an extra-point assignment that required students to write a

fun and interesting experience, record it as audio, and upload it onto the interactive Thinglink.
Students’ writings reflected what they had learned from vocabulary, grammar, and
conversation strategies from Touchstone Units 10 and 11 after the test. It was a method for
students to practice using descriptive adjectives and phrases to express their feelings and
actions. Since they had already experienced using this software before, the instructor provided

the recording video for them to review and asked them to submit as an extra assignment.

This video is an instructional video to remind students
how to use Thinglink. Please scan the QR code.

Here are the students’ examples. Please scan the QR
code.




Food experience presentation
After learning Touchstone Unit 10 and Unit 11, students were required to utilize sentence

structures, vocabulary/phrases, and writing structures from those two units. The whole
presentation process took about 2 hours. First, after the unit test, the instructor chunked this
presentation preparation into two separate parts: script writing/finding images and slide
submission. The script writing part also complimented the course writing and helped students
prepare for their writing parts in the final exam. Then, the instructor offered an example of a
presentation slide for students to follow. However, students could be creative on their slides.
Finally, on the observation day, 25 students presented their food experiences. During the
process, 34 students were present. The missing students decided to spend their Mother’s Day
away and didn’t present their slides, including those who usually didn’t show up in class.

The instructor created a structured script writing
process with sufficient descriptions. The red part was
to help intermediate and lower-level students to
write. The black part was to provide sufficient
guidance for more advanced students.

The instructor also created an example of a
presentation slide that showed students how to design
each slide with fewer than 20 words.

The presentation preparation process — script and image submission

had to submit and resubmit their required images.
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This image demonstrated 1.5 hours of process where students
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34 students’ hand-written scripts and images:

On presentation day

25 students’ in-class presentation recording:

Students’ submission of their scripts and presentation
slides:




Final survey results

Besides the school and innovative course surveys, the instructor also designed a survey to see
whether the usage of technology, innovative teaching methods, and varieties of assignments
support and motivate students’ learning. As the survey indicates, questions 7, 12, 13, and 14
indicated that students like the technological incorporation to facilitate their learning and also
showcase their learning results. Even though question 12’s Thinglink and Canva projects
received more “neutral” positions, the instructor would like to point out that both assignments
were extra-bonus assignments that didn’t require students to fully participate in. The ones who
truly applied and learned how to use Thinglink/Canva usually chose “strongly agree” and
“agree” positions. In addition, in the comment section, students overwhelmingly liked the idea
of using Quizizz and Quizlet to review what they have already learned. For questions 4, 5, 6,
9, and 10, students like instructors using English more but supplementing with images, videos,
and other technological tools such as Google Earth to help them understand vocabulary and
content better. For questions 15 and 16, students agreed that detailed guidance and good
modeling for them to begin writing and speaking can support their English learning without
much Chinese. When they start writing or speaking on their own, they feel more confident and
willing to learn English. In the comment section, students expressed that they like how the
instructor usually gave bonus points to help lower-level students improve their grades. In
addition, they like food experience presentations and hope they can do more presentations in
the future.

However, two students hope | could use more Chinese and slow down the speed because their
attendance and attention for this course were not great. Therefore, these definitely affected their
learning. The first two questions were the indicators for the instructors to measure and consider
students’ opinions at the end. Some students expressed that they didn’t want to have tests.
However, Alb is still an English language course that requires regular assessments to see
students’ improvement or help the instructor adjust the content.

This is the survey that the instructor designed. Please | The result of the survey is shown below. Please scan
scan the QR code. the QR code.




Student Learning Effectiveness Assessment and Discussion (Including the implementation
condition of effectiveness assessment)

The conventional method of English learning usually requires many worksheet practices and
focuses on teacher-centered methods. In addition, the test scores from unit assessments,
individual/pair speaking, and essay writing are usually the center of focus. However, in this
digital world, students have become more and more used to interactive technological tools to
facilitate their learning since they were young. They type more than they write these days. Their
lives are filled with touchscreen English learning platforms that can differentiate their levels.
Here are the discussions and assessments for student learning effectiveness.

Involvement with Technology

First, students can learn how to use easy steps to upload their assignments and results of in-
class activities onto Google Classroom where they can consistently track down what they have
done in class for each small activity that can be used for their final graded assignments or helped
their final speaking/writing tests. Nowadays, students usually store their work better
electronically. In addition, if they can have more practical practice for small writing and
speaking, they will perform better in the actual tests. Second, they used both voice and video
recordings for them to have a sense of accomplishment for their in-class recordings. In addition,
they could practice the vocabulary, phrases, conversation strategies, and grammar in a more
real-life environment. Furthermore, Clipchamp, an Al-embedded video editing software, has a
speaking coach function that can correct students’ pronunciation, speed, tone, and uses of filler
words. When students record their videos, they can turn on this function to practice their
speaking. With 46 students inside a class, it’s very difficult for the instructor to provide
feedback for everyone’s speaking or even offer speaking practices that often. Clipchamp
provides that outlet for students to practice their speaking. Moreover, Canva can allow students
to record their videos but also support their presentation slide designs. As an extra-credit
assignment, Thinglink, an interactive software, can allow students to have control over what
content they learned and how they want to show the instructor for bonus points.

Chunking

Chunking is a pedagogical strategy that involves breaking down a complex task into smaller
and manageable subtasks. The instructor designs these subtasks based on the learning
objectives, the class materials, and the curriculum. The subtasks are aligned with the final
product that students need to accomplish and are graded accordingly. For instance, for a food
experience presentation, the instructor first taught the relevant vocabulary, phrases, and
grammar from Touchstone Unit 12 and administered quizzes to reinforce them. Then, the
instructor provided students with guided questions to help them brainstorm and organize their
ideas. Students used their answers to write a script following a sample structure or by
connecting their responses. Next, the instructor asked students to find and save images related
to their food experience on their phones. Students then uploaded their scripts and images to
Google Classroom. Using a food experience presentation slide example, students learned how
to use Canva, PPT, or Google Slide to create their presentations. Students memorized their
scripts and used their uploaded slides to deliver their individual food experiences. Chunking
requires the instructor to identify the final product that they want students to produce and to
scaffold the learning process into small steps.

Instructional Differentiation
This course is designed for students at the Alb level, but their English proficiency is not



uniform across the four language skills. Some students are more advanced and can complete
the in-class activities faster and more accurately. Some students are behind and struggle to write
a paragraph. Most students fall into the Alb range. Therefore, the instructor adapts the
worksheets for reading content according to the students' levels. The worksheets include short-
answer questions for lower and intermediate-level students and critical-thinking questions for
advanced students. The instructor challenges the advanced students to answer the critical
thinking questions and to justify their opinions. For writing practice, the instructor also
differentiates the tasks based on the students' levels. One task is a fill-in-the-blanks structure,
which is suitable for lower and intermediate-level students who can use the vocabulary,
phrases, and grammatical sentences from the textbook. The instructor sometimes refers to some
readings from the textbook as models for this task. The other task is a guided writing structure,
which is appropriate for advanced students who need more autonomy and creativity. The
instructor provides them with some language tips and some areas of the textbook that they have
to use as sources. Moreover, for lower and advanced-level students, the instructor encourages
them to use LDCC's self-learning software to either advance their learning or practice more to
improve their English. With differentiated instruction, the instructor can use the same teaching
materials and textbook content to cater to students with different English abilities within the
same class.

Willingness to Adjust the Teaching Method
In the second semester, students became more familiar with the school environment and the
instructor's teaching method. However, they also became over-reliant on technological tools
and neglected the importance of memorizing essential vocabulary, phrases, and grammatical
structures. The instructor observed the students' attitude change and their poor performance
on the midterm exams on vocabulary, listening, and writing. Therefore, the instructor decided
to replace Quizlet's vocabulary and phrases for each lesson with paper-based worksheets that
included words and listening practices. Moreover, after the practice, the instructor also
emphasized more on applying what they learned to their writing. After noticing the students'
learning improvement, the instructor reintroduced the use of technology.

Learning Fatigue and Emotional Support from the Instructor
As the semester advanced, students experienced fatigue and absenteeism more frequently. To
address this issue, the instructor administered small quizzes at the beginning of each class to
help students review the previous content after the midterm exam. The students could earn
bonus points for their grades by scoring well on these quizzes. These quizzes served as a review
tool for students and as a catch-up mechanism for those who missed classes. Furthermore, the
instructor often offered extra assignments or outside classroom activities, such as volunteering
for the school's English competitions, for students to earn additional points. The aim was to
encourage students to apply what they learned in class and to observe how others used their
language skills to compete. Students who did not have great English skills but worked very
hard usually liked to participate in most of the extra assignments and outside classroom
activities. Surprisingly, they started to communicate with the instructor more and to join the
class more actively.
Alb important score results

Alb students need to have at least 120 in CSEPT to move forward to another level. If they
don’t have 120 in CSEPT, they will need to have another remedy course — Alb-1. Week 16



CSEPT mock test in the first semester indicated that only about 20 students can move forward
successfully to another level. However, in the real CSEPT test in May 2023, there were 23
students who could move onto another level without retaking the remedy course. Unfortunately,
there were 6 students who had only 1 to 6 points away from 120 passing scores. The CSEPT
mock test is much easier than the real CSEPT test. As a result, there was a huge gap between
the two scores for some students.

There were no definite reasons for why students didn’t pass the 120 CSEPT scores. Some
advanced students began to become busy with their part-time jobs in the second semester, so
they were not consistently attending classes. That might be the result for why their CSEPT
mock scores were higher than the real CSEPT scores. Some advanced students didn’t even pass
this course and failed the real CSEPT test, too. However, the students who consistently attended
the classes with intermediate or even lower levels in Alb class usually passed 120 in the real
CSEPT scores. For example, Irene was at the intermediate level. However, she worked hard
and never missed any class. She improved a lot throughout the semester. The lower-level
students showed the improvement from their mock test to the real test. However, some didn’t
really show much improvement, and others went backward. The ones whose scores became
worse in the real test were usually the students who didn’t regularly attend the classes. The
students whose scores didn’t improve much often attended the classes; however, they didn’t
spend time working hard outside the classroom to make up for their lack of skills compared to
other students.

By comparing two scores, the instructor couldn’t provide a definite answer to why students’
scores decreased, why students’ scores dramatically increased, or why students’ scores showed
barely any improvement. The instructor could provide only two possible conclusions. First, the
content of the mock test might not be the same as the real test. In addition, students’ mentality
might affect their test-taking ability. They might become nervous about the real test. Second,
students who had already been at the bottom of this class might not have much significant
improvement on mock and real tests because they needed time to build their language skills.
Besides, even with those lower-level students who worked hard in class, passing the proficiency
test like CSEPT is different from the utilization of English skills in more real-life situations and
success in school exams. If the requirement is for students to utilize the English class content
for real-life applications, such as business English, then the amount of test taking practices will
decrease, in exchange of segment practices and preparation for the real-life application part. If
the requirement is for students to pass the proficiency test, then students’ English level should
be assessed first, and designed classes to focus on test-taking as the final goal. As a result, the
mock and real tests couldn’t judge whether students’ motivation had been improved or whether
their English skills could be utilized in real-life situations.

Furthermore, adding the comparison between midterm and final exams can demonstrate that
most students showed improvement in their English learning at the end of the semester. The
midterm exam scores were low for two reasons. First, the midterm test questions were more
challenging than usual, especially in listening and reading. Second, students did not work
hard enough to prepare for the midterm exams overall. However, in the final exam, many
students scored above 80 or in the 70s. Quizizz reviews helped students to catch up on what
they were missing while switching back to teaching vocabulary-in-context on the paper-based
worksheet enabled students to perform better on vocabulary, grammar, and writing tests. Fill-
in-the-blank listening tests helped students to pay attention to the content and improve their



note-taking skills. Short-answer questions for reading forced students to read and write better,

instead of finding similar keywords from the reading for answer choices. As a result, the

improvement in midterm and final exams could show the improvement in students’ drive to

learn English. Most students improved their scores significantly. In addition, a series of
speaking and writing demonstrated students’ utilization of a more closed-to real-life

application.

Week 16 CSEPT KB CSEPT A HAREH vigterm Exam #i  Final Exam #j

ZF FARIEEES R g
sunny 201 159
Tiffany 114 AR

Yuria 69 107
Shiny 106 104
Amy (R %) 92 107
Justin Chang 126 142
Jane 126 140
Mina Chen 162 137
Chanty 86 AR

Vera 126 145
Justin Chen 0 153
Iryna ({RE2) 104 114
Betty 146 130
Ally 100 131
Mina C. 125 119
Mikan (TEsH4E2%) 128 173
Cara 107 151
Jocelyn 107 136
Ivan 99 87
Hank 124 116
Joyce 207 159
Sally 114 107
Bella 95 99
Don 149 136
Mark 94 125
Phyllis 150 129
vy 158 168
Gavin 112 154
Cathy 120 141
Shelly 138 119
Cindy Z. 94 92
Mia 159 147
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46
46
53
46
56
55
54
74

0
78
27
47
63
60
54
63
47
33
43
71
50
43
60
52
48
70
54
70
60
43
60
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83
76
56
68

0
78
74
17
75
72
85

0
76
68
68

0
72
72
47
71
79
77
73
73
75
78
77
78
84
85
63
75



Sam 109 136 62 80
Guan 114 162 64 71
Irene 82 138 69 82
Wendy 95 103 44 52
Sherlock (F&:H 4

%) 144 118 45 0
Norah 97 94 41 15
Zoe 122 102 50 68
Willy 90 98 22 20
Rona 122 62 47 53
Amber 114 108 50 65
Cindy L. 141 115 54 68
Ken 72 82 37 65
Pan (FE(Z) 0 140 0 0
Jim (HEERE %) 89 RARER 0 0
BRI =5 2 Y 52 62
FEF R 120 53F9& 20 people 23 people

On the left, it is the list for overall four
scores throughout 111-2 semester. The first
score is from the CSEPT mock test that
counted toward 30% of the first-semester
total grade. The second score is from the
CSEPT real test in May. This test
determined whether students could move on
to the next English-level class. The midterm
exam and final exam consisted of 20% each
of the total grade.
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Statement of student progress or specific teaching material output

To help students improve their English skills, pass the exams, and create their food experience
presentations, the instructor used a variety of teaching materials. First, for vocabulary and
phrases, the instructor created Quizlet for students to practice before the midterm exam. After
that, the instructor switched to the paper-based worksheet for students to get used to writing the
words, not just looking at the vocabulary and phrases on electronic devices. Furthermore, when
the instructor taught vocabulary or phrases, students were encouraged to write them in sentence
format with the correct tense. In addition, all the written instructions were in English. Here are
some examples of vocabulary and phrase teaching materials:

Please scan the QR code to see one of the sets

The antonym for each vocabulary is given. In addition,
the example sentences are given to allow students to
learn how to use each word and phrase in the future.
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This is a student’s sample of notetaking. Seeing their
terrible midterm exam results, the instructor decided
to switch to the paper-based vocabulary and phrases
worksheets. The part of speech was given for Unit 12D
vocabulary. In addition, students needed to learn how
to use the words in sentences, not just in Chinese or
definitions.

that

She is a healthy
person because she
never gets sick

your blood vessel
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Password Chapter 10 This is one of the instructor’s teaching materials.
heath (n) My health isn't good, | high blood = | My grandfather ha: H
Haallhy (ad) <o I noed towork on | too much pressurc in | veny nantiood || NOrmally, students were given the paper-based

pressure, so he can't
feel stressed all the
time.

explanation of a word

definition of the word
before | remember it

Dictionary (n) = list of | The dictionary that | surprise (v) He is a surprising

words with have is too old to be | surprised (adj) person because |

explanations used surprising (adj) neve know what he
will do.

Definition (n) = the | usually know the get together We usually get

together with our
families.

get sick that much

have a cold as often

= During the winter
time, I have a cold as
often as my brother
(does).

Understand

Past tense:
understood

Strong (adj) = not
weak

James is a strong
man who works a lot

Research
{uncountable)

Some research
shows eating fruit
improves health.

heart problem =

your heart

something wrong with

Many old people
usually have heart
problems.

Remember

1. Remember lu do
something (i el
 BfREEIS)

2. Remember doing
something (i1 7
and you remember)

1. | always remember
to throw the trash
tonight.

2. | remembered
throwing the trash
tonight

worksheets. They needed to write down whatever the
instructor typed, so they could use those worksheets
for studying and writing.

Instead of multiple-choice questions, fill-in-the-blank questions for listening and short-answer
questions for reading materials were used. For listening, the aim was to compel students to
follow and listen attentively to write down the answers. For reading, short-answer guestions
required students to read, instead of skimming through the paragraphs for the answer choices.
In addition, when students wrote their answers, they also practiced writing skills.



Chapter 15 Reading Comprehension

In paragraph 1,
1. Looking at the title, what do you think this article is going to be?

How much is the minimum wage for large US cities?

This is an example of a short answer
question.  Students followed each
paragraph, read the content, and wrote
down the according answers.

3. What does a minimum wage mean?

4. Why does David only receive $4.23 an hour from his employer?

5. What do you think is the main idea for this whole passage?
In paragraph 2,
1. Inthe United State, what do waiters and taxi drivers expect from their customers?

-

Do the employers in restaurants and taxi companies pay fair wages to their
workers?

In paragraph 3,
1.  What is a fair tip?

If the server does a good job, how much percentage of the tip do you give?

If you go to the restaurant in a group, what will your tip be like?

In paragraph 4
1. If you aren’t sure about tipping. what should vou do?

-

2. From Gary in Ohio, what is the reason that Gary doesn’t want to tip more?
From Rudy in California, why does he only pay 50 cents for the pizza delivery?

4. From Fran in Georgia, why does she feel angry about tipping?

This is an example of the fill-in-blanks
for listening. Students practiced writing
new vocabulary and paid attention to the

Name: ID:
Even though James is a

student, he is still . He

likes : electronics. He : money and still asks for past tense verb change.
money from his .Thatis a . Last Sunday, he
home and a movie. Before that, he to music and

a video game. However, he or practice

. After that, he just

For writing, the instructor often extended from the reading materials from Password. The
requirements were that students had to use the vocabulary, phrases, and grammar that they had
just learned. Some of them were only for in-class writing activities. For example, after students
finished reading about the five food groups, they had to draw and fill in the blanks with food
items they had learned from Touchstone Unit 12.

This is an example from a female student who
spent time on drawing and coloring. In addition,
she used the vocabulary that she learned from
another textbook and the grammar of the
measurement unit for uncountable/countable
nouns.

Fruits
[

Vegetables |!
i Protein

Instruction: o
1. Draw and eetor your food in each group (use Google to search for the picture)
2. Use "some”, * a cup of..", "a teaspoon of .." or numbers to 3
each group.

MMyﬂ;:althy eating means that | will try to inglude : {five
groups, according to MyPlate guidelines. First, | wnlll have

in my fruit group. Then, | will eat
—_ 0 plase o wiflwer__in the vegetable group. Next, | will
also have _qa bow\ of Fiee in my grain group and

in my protein group. Finally, for my dairy

group, ?ﬁ;ould like to eat

n

Furthermore, the instructor asked students to turn their scripts into a writing exercise. Students
typed their scripts for speaking. After the submission, the instructor corrected every script.



Then, the instructor selected two sample scripts as a writing correction exercise that taught
students how to edit and rewrite their 100-to-120-word paragraph writing. Here is an example

of this type of writing exercise.

Please scan the QR code to see | In this image, the instructor focused on punctuation and the spacing after
one of the exercise documents. | each punctuation. English requires an indent space after each punctuation.
Moreover, the usage of articles, such as “the”, is also taught here.

Examples of Opinion Writing
By Justin Chen ‘ T4 Greo
In my opinion, Hhink-teenagers should go to work when they have free time. Replace: “you" with
because of the following two reasons. First, teenagers can learn how to
cooperate with colleagues infrem the workplace. For example, today we
have a big order from America, and we have to be united to get the whole job ‘ Tm? Chen
done. The second reason is that the teenagers can learn some skills from the Delete
workplace. For example, some teenagers may go to restaurants to work ; and Addsonce

to learn how to service customers and how to cook. Therefore, I believe

teenagers should go to work when they have free time.

. Tina Chen

Replace: *hasn’t" with “hasn’t

. Tina Chen

Add

A TinaChen

Finally, for the graded writing, students received their prompt and instruction. In the
instruction, they usually had guidance on what vocabulary, phrases, and grammar they had to
use. They also received some guiding questions about the prompt. The graded writing was done
in class and lasted about 20 minutes. Students could not use any electronic devices, notes, or
textbooks. The first draft of this writing counted for 60 percent while the final draft of this
writing counted for 40 percent. The content from the final draft correction had to be similar to
the first version that students wrote in class. This prevented them from using ChatGPT. If
students missed the first draft of writing in class, they only received 50 percent of the total
grade as their highest score. Below is an example from a student's first draft of her graded
writing.

The front part of her first draft The back part of her first draft
Writing 2- Touchstone Unit 11A B which L e prebed 1o eat/
Please write your first experience with one of the following items (¥ —{@E): —JAIF e\ e
This is my 5 o7 Z00.
1. first boyfriend/girifriend (or first love) the Giod obich wos 1 giepar 10 ;L Net day, L ot 10 Taipes Zo0
2. first trip to (find a place) ~ et
3. first i D p Thai Oy sly
language class (% = - fURALSER b HI5000 1 o — iR st iR R - SR MRS S)) nluckd Shent lot of time 1o buy the ticket,, ﬂ:mgh& +this Jq_wzﬁ.
;- 535";0"50 duns g 1. When was this experience?? \7\;\1:
e’.,msc l‘oscnﬁuvo adjectives such as 2. Where did it happen?
3 Th Commaums sentomcs. such as and, bat. | 3- Who was in this experience? o " o 10 B e i . s iy
s0.. ' ©anc. 54 14, What happened? What did you do? —holday . So_mory people uarted 1o go.ze0 3 |
4. Complex sentences, such as although, 5. How was the experience? How did fothe
when, before, after.. _ it make you feel? (use descriptive PERIR
'E:‘.’:(J(s:r:raa"r;smon words: First, second, then, adjectives here) TR s a0 o W e Bt b Coodl e, Baont hs‘fﬂnz & hesM)I el 1o 1
s p— 6. Why did it happen? i At
7. At least 100 words T
. T 1 1o 0 ste iorp_and
When T was, summer yactron , T vert 1o Toipie o%“(‘v thves dage, A
g S ~
i Tigeys . I{ hod o fin time but [ veally echausted. [ my woy o hotel , T decided
i T \ \ N
= S VY
This_was Bt 4ime T ot to Taipie 0 T wos excited and energptic, Grst [N

o toke the MRT. Bnally T stayed hotel all night aed volox in_my yoorn Then, T

I

Wy = =T sed stavted 15 6
L took the tvain to went to Tmm)\(:\\out the weffic (16 too diffizult 1o wndavstan; e "er,, "yj”ﬁ,‘jf& ai& ooy les—th—ztt gz all AL the w,/‘p.r\
40 > LIS @ {ﬂ&asb fo_my way fo sn}nme luhen T prepored he lm{l:aaa/ T manf}g!
¢ o : ; e
asa wade, Speot_ 0. bt of tone 1o (me@ to_hotel v cheek 1n. T g tived S \\ﬁ, o £
1 this tiavel Lle tived but._-hoppy. As o result: it l\alne I wall have o charce
1o find the way to Q.: . eats N
3 + hotels When T finibed the check . T sent tolate)
e,
N> o _gp 0 onother space, o _travel
the (fired)xicein - ‘“m'—le_m_dzhm_mL_]_ahn__bmgL 1he
3 Q—N&—\h_m h < .

Ll W

_p&ﬂhm_k_tm&wt\o&_m W!W\

Word Count:z4’)
The corrected front part of her final draft The corrected back part of her final draft




Writing 2- Touchstone Unit 11A
Please write your first experience with one of the following items (B—@MmE)
This is my

1. first boyfriend/girifriend (or first love)
2. first trip to (find a place)
3, first i /Tha

i
class (%=1 L’ﬂﬁlﬁﬂﬂ,}‘ﬁ!«,i‘]ll‘v’—ﬁdiﬁ.‘iﬁﬂ“‘ - ARG HEES)

1. When was this experience??

2. Use descriptive adjectives such as 2. Where did it happen?

Snergetic, exhausied, stricl... 3. Who was in this experience?

3. The compound sentence, such as and, but, 4. What happened? What did you do?

4 Conel ience? How did
4. lex sentences, such as although, 5. How was the experience? H

when, before, after.. it make you feel? (use descriptive
5. Use transition words: First, second, then, | adjectives here)

next, finally.... 6. Why did it happen?

1. Past tense

When L g in summer yaction. L went 1o Usigie Lo thee days

Tot, ] sk the fram o went 1o Tm'pﬁ. but the treffic yuu 100 difficyle

o o het

N S TR e g e L ,ni.L-P(.Z&

\fl Ohted 1o 200 Nﬂ\ [ mggj Ih 200, 1t n&ﬂx

Cpoon, e by, o0 L Gupd the food Gt Aber lridhng,_the _diched At

tied ® udnstand the o Then, | wnst, To_ sec the pankes floo 1 weme 10 see
|

_EMMJMMMM—MM—“‘#L

W~ 1 dedi 0 1 Finally, 1 st 1
d 4 4 124 of th
ip. 1 dolt tired gy, 1 wil v Chante
A 7
fo % tn angther Space o fm\l s
Word Count: 25

For speaking, the conversation strategies and grammar from the Touchstone textbook were
emphasized during the in-class activities. For example, to help students practice the present
tense verb change from the first-person pronoun to the third-person pronoun, the instructor
designed a worksheet that enabled students to practice grammar, writing, and speaking

simultaneously.

Student B asks student A. Student B writes down student A's

answers

On the top of this worksheet, students
practiced using first-and second-person

Do you like to go shopping? How often do
you go?

pronouns and yes/no questions with each
other. Then, on the bottom part, each student

What else do you do on your shopping trips?
Do you go to a cafe or see a movie?

needed to write a script to report his or her
partner’s preference with the focus on the
third-person pronoun verb change in the

Do you enjoy window shopping? Where do
you like to go?

present tense.

Which stores have the best bargains?

Do you buy things online? Which sites do you
use?

Do you ever buy things you don't need?

Do you ever spend too much money?

My partner is

per week.

Change that person’s answers to third person => he or she => verb also needs to change

. He or she likes to go shopping. ( He or
she doesn't like to go shopping.) He or she usually goes to the mall once

bottom.

Below is an example from two female students who
completed the worksheet and wrote the recording script at the

The three examples showcased the speaking
ability of the students who described their
partners’ preferences with correct
pronunciation and content. When students
pronounced present tense incorrectly, the
instructor would look through their scripts to
see whether they forgot to add verb changes.




Then, the instructor left comments and
reminded students of pronunciation in class.
Please scan the QR code to hear students’
recordings.

Student A writes down student B's
answers

Yo, oee
Yoo, ¢he
else do you do on your:shu;_;plng trips? i r

myw gotoa cafe orsee @ movie?

T d de. ) ke to gt felles stoves
. the lke to

7 Q-quw!ndw shopping? Where do (lothes sion
 go?

avel ins? “ »
'Wmvembs(@ 15 doe 16 MOMO .

Lhe think dhat the bed borgalns do® T TP,

- i o ome shapid Metuworie .
uy things online? Which sites do you Tes, ) uger n\) o

G b g ol ot om0 ep
Eﬁﬁyrﬂ'ﬁngsyuudon‘meed? N s e ;

dhe yol nlwm'u thi on t

Tos 1 -,-Iw)scJ fou muchi- ‘

She hdf o0 much in the W"‘?'

or she likes to go shopping. ( He or
he usually goes to the mall once

Overall, the instructor designed a website for students to follow the class materials and submit
all important in-class and graded assignments to Google Classroom. Students could save this

website through the Line group and use it to review.

The instructor used Google Site to design the website. Please scan the QR code to see the full
N\ By Tina che dome Touchstone v Password v Sef LesmingLDCC  Thinglink Project  Midterm examrules  Final Exam H
By Tina Chen He Touchstor Password Self Leaming L Mhinglink Project  Midterm exam rui inal Exam WebSIte.
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(CEFR A1-A2)

Introduction

(4) it
Improvement of the problem after the implementation of the project

About 31 to 35 students usually attended the classroom more often. They paid more attention
in class and participated in many in-class activities. Everything, including instructions and
worksheets, was in English. Chinese was only used to explain difficult concepts or important
agendas. A variety of learning methods kept students engaged in class. However, after the first
semester of training, students became more efficient and effective in the second semester when
the innovative teaching method was implemented. They understood that they had to complete
vocabulary or grammar worksheets and exercises for each unit to help and support them for
either a speaking or writing in-class project. The rotation of reading aloud or answering
questions in class was usually smooth and productive. The instructor could see students'
preference for this type of innovative teaching method. Below is a part of the students'
comments about this innovative course.



Table 1.
TR AR 2 B R, R R R AR Z i n A 7 RLE B # 2 oL 3R ?
Based on the experience of participating in this course, what
elements of innovative teaching do you think the teachers have
added?
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As the comments indicated, students became more motivated to learn English. They felt that
they were using their English skills in a more real-life application, not just for passing the exams
and proficiency tests. In addition, they learned how to use different technological tools to
enhance their language learning and present what they had acquired as well. However, they
also understood that passing the tests was equally important to showcase their English abilities.



Here are some suggestions and feedback from the students.

Table 2.
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For the teaching planning of related courses in the
future, what innovative learning content do you
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(5)

In Tables 1 and 2, students sincerely offered their opinions on what they liked and provided
feedback on what could be improved or added to the next course. When students were willing
to type out so many words and be specific about their preferences, it usually indicated that they
were motivated to learn and interested in the future learning. The following QR code is the
official survey from the Teaching Innovation Course, from which Tables 1 and 2 were derived.

However, the instructor would like to point out that there were about 7 to 10 students who were
consistently absent from this course since the beginning of this semester. The instructor tried
to ask them to come to the office hours through the system. In addition, the instructor also tried
to talk to those students through Line or in class. However, the result was not significant
because they still did not show up in class. For the remaining 36 to 37 students, at least all of
them improved their English skills through this course. However, 6 to 7 students' English
abilities were at the bottom of this course when they entered this class. Some of them studied
hard during their free time and practiced self-learning through LDCC website, so they passed
the course. However, the remaining 3 to 4 students did not do much work in their free time and
only finished what was in class.

AHT B BRI S (F15R)

Differences before and after the introduction of innovation planning (list)

Item Original teaching | Innovation planning this

content/method

time

Requirement

e Students are required to
fulfill their 24 credits of
English courses, so they
are automatically placed
in Alb. In addition,
students are required to
pass 120 on the CSEPT
score to move on to the
next level.

e The instructor helped
students realize that their
foundation of English
ability needs work and
more  practice  even
though the content seems
easy. If their fundamental
English skills improve,
then passing the CSEPT
score threshold will not
be an issue.

Testing/activities

e Alb students usually
experience many
worksheets and tests.

e The instructor still
included the worksheets
and tests. However, the
written instruction was in




English, so it forced
students to follow the
course progress. The
worksheets usually led to
the final speaking and
writing assignments in
class, so students could
apply what they learned
in a more close to real-life
setting. For tests, students
could start getting used to
non-multiple-choice
questions small quizzes
on Quizizz, or other in-
class activities.

Purpose

e Students need to fulfill

the school requirement to
graduate and pass the
graduation threshold.

The instructor advocates
that English ability can be
improved by chunking
the challenging concepts
into small parts and
teaching students how to
master those different
parts.

Eventually, they can
utilize them in real-life
situations. The utility as a
purpose for students to
learn English can
motivate them to study
hard and pass the tests as
a proof of English ability
for future workplace.

Teaching method

A mainly teacher-
centered teaching
method with minimum
technological usage is
applied in the classroom.

Differentiated instruction
was used to allow
students with different
English levels within the
same class can improve
simultaneously.

The instructor’s and
students’ samples provide
a structure and a sense of
comfort for students to
continue learning.

Technological tools are
used to enhance students’
self-learning ability
outside the classroom. In
addition, they also offer
outlets for students to
express and present what
they have learned through
different media, not only
just their test scores.




e Besides the basic

instruction and
requirement to utilize
textbook content,

students were free to
express and design what
they wanted to show the
instructor.

Learning attitude

conventional
language

e Students usually
motivation. They expect

learning
methods and materials.

Students participated in
class activities more. In
addition, more students
were willing to
communicate with the
instructor and asked the
instructor to help them fix
the mistakes. They liked
to accumulate their
efforts from speaking and
writing assignments.
They also enjoyed taking
the quizzes online or
showcasing what they
learned through
technological tools.

The instructor’s closeness
and openness toward
students encourage them
to communicate their
thoughts better with the
instructor.  Meanwhile,
when students know the
instructor better, they can
be motivated by the
instructor’s passion.

The following table is the differences from the original applications when | filled it out:

RERABI K ARAHETHLE
JHH Item Original teaching Innovation planning
content/method this time
AR N SR A A | The differences are listed
OOt 3 b b % o | as follows:
CEFR Al (CSERT | e 1 apply
~ L -
ilﬁliggﬁ%;gc;? ﬁé the vocabulary,
AL P45 1 D, BETEEEK | ety
gg‘:ﬁien ;:ontent PG E . KR, IR strategies to complete

fifi. HEY BRI,
A fE AL 2
TEREBA . BRI T
e 8 ] i 15 1 A B SC
7 (700~1000 “# 1+

their role play audio or
video with or without
visual aids.

2. For writing, students
are  expected to
complete some




S ) RSB
(100 7).

The course is topic-
based and designed to
develop listening,
speaking, reading and
writing skills of ‘false’
beginners, namely
students whose
language proficiency
level is at CEFR Al
(CSEPT 81~119).
Students will learn to
communicate a variety
of topics (e.g., leisure
activities, weather,
clothes, shopping, and
food), by listening to
and practicing simple
dialogues, reading and
responding to texts
(700-1000

headwords), and
writing short
paragraphs (100
words).

writing on the
interactive media,
such as Thinglink,
with images and audio
files.

3. For reading and
listening
comprehension, the
media tools such as
Google Earth, will be
applied to  help
students
conceptualize
locations and
understand the
relevance to their real
life.
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The innovative teaching
methods will be shown in
teaching four language
skills.

1. For speaking, students
will be required to

utilize unit
vocabulary, grammar,
and speaking

strategies to write
their own scripts.
Then, they need to
memorize them and
perform in front of a
camera or record as an
audio file. Sometimes,
they will create their
own posters as their
visual aids.

2. For reading, each
reading passages will
be given extra
comprehend and
critical thinking short
answer questions to
help them improve
their comprehension
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After  taking this
course, students will
be able:

1.To comprehend
simple spoken and
written ~ forms  of
selected text types
2.To initiate and
participate in  short
conversations in pairs
3.To demonstrate
comprehension of new
texts using the
acquired headwords

4. To complete simple
forms and compose
short paragraphs, each
with 100 words

5.To demonstrate
control of
communication using
the following grammar
points:
a.present  continuous
tense

ability. In order to

help student,
comprehend the
vocabulary and

content, Google Earth
and other interactive
media tools will be
utilized.

For listening, students
have extra dictation
sheet for most
listening parts in the
textbooks for practice.
In addition, they must
access to  phone
application or utilize
LDCC’s self-learning
sites to finish extra
listening homework.
They will upload their
scores to  google
classroom in specific
time.

For writing, dictation

" and filling in the

blanks are the first
step to help students to
being their writing.
Next, they will be

given guided
questions to form their
short answer

questions. Then, they
organize their answers
with conjunctions and
transition words to
form a paragraph.
Finally, 1 will provide
them with a essay
correction  practice
that contain  most
common mistakes that
| see in their practice
writing to improve

students’ self-
correcting ability.
Sometimes, the
writing  assignment
will  go  through
interactive media,

such as Thinglink, to
present their writing
and thought in an




b.imperatives
c.modal verbs
d.simple past tense

e.countable and
uncountable nouns

6.To communicate
using the following
functions:

a.describing  weather
and seasons

b.describing ongoing
events

c.expressing  needs,
wants, abilities and
limitations

d.describing  quality,
quantity and cost of
things

e.talking about daily
routines

f.describing past
events, comparing and
contrasting them

g.requesting, offering,
accepting and
declining things

In addition, in relation
to CEFR descriptors,
students will be able:
1.To introduce
themselves simply and
use basic greetings
2.To discuss clothing
at a basic level and ask
salesclerks simple
questions about it
3.To talk about daily
activities and arrange
meetings with friends
and colleagues

4.To describe current
weather conditions and

visual and interactive
way.




suggest activities
according to the
weather forecast

5.To talk about their
hobbies and interests
and make plans for fun
activities with friends
or colleagues

6.To discuss common
products, make basic
purchases and return
faulty items
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For students with limited
English  proficiency to
gradually immerse in
English speaking
environment, students are
expected to demonstrate

their understanding
through alternative
assessments, such as

media-based projects and
poster making summative,
besides the regular written
and speaking assessments.
Many interactive media
teaching tools will be
utilized here, such as
Google Earth. In addition,
students are expected to
pair up to practice their
speaking through video or
audio recording at the end
of each unit.
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Responses to the Committee Members’ Review Opinions
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The instructor’s response:

Thank you for the encouragement. Your summary of this innovative course is the goal that | strive
to achieve for this course because | often feel that low-proficiency students usually face more



teacher-centered teaching methods without having many opportunities to demonstrate what they
learn and what abilities they possess. Meanwhile, for the most part, the form of assessment
consistently with formal testing of 4 language skills that consistently focuses on students’ logical
and linguistic intelligences, despite those students might have other intelligences like aesthetics
and kinesthetics. In addition, living in this digital world, whether students have high or low English
proficiency need to learn how to utilize technology, especially Al tools and software, to facilitate
and enhance their learning. Finally, connecting the classroom learning with the real-life
applications is essential to foster the relevancy for students to continue learning. The formal
written assessment is deemed necessary to evaluate their progress while a series of different
records for students’ learning process is also equally important to showcase their growth.

Since Alb is an annual class, at the beginning of the 111-1 semester, | had already informed
students about how | would use technology inside the classroom. The regular assessments would
take place while they still had unit tests, graded assignments, and exams. However, the teaching
method would be altered, and their learning would be recorded in various forms of assessments.
Technically, the unofficial innovative teaching method started at the beginning of the 111-1
semester.

As a result, when the instructor proceeded with this innovative course in the second semester,
week 1 pre-survey became a small quiz for students to review the classroom rules. In addition,
they also recorded their own videos of “What did you do during the winter break?” by providing
scripts as their writing assessment and video as their speaking assessment. In the script and video,
their vocabulary and grammar were also being evaluated. Furthermore, students also completed
two surveys: one is for the instructor’s self-evaluation of the course while the other is for official
use.

W R R R s e LRI N, pilan BBV (i ) LDCC. BHiE PR AR ek d. B4 )7k
B R EE, BAHAE . ZAi$es interactive media teaching tools
will be used, {HAEaTE T BAHAM AR, FHEERTEED . (5 5 2 En
st i,

The instructor’s response:

Students usually made an appointment with LDCC teachers; however, they still don’t use the mass
variety of software. LDCC self-learning software is very diverse and useful for students. However,
students don’t really know how to access and operate the software because there is so much
software for them to use.

In order for more students to use LDCC to do self-learning, | recorded the video to teach them
how to use certain software to help students review and have more practice for the related class
content.

For reading and listening, I normally required students to finish the short-answer questions and
critical thinking questions that | designed first because this prevents students from looking through
the article for answers only. Then, the multiple-choice questions usually became students’
homework as review. The critical thinking questions often became
students’ speaking and writing prompts where they could extend their
learning. This part is explained under £/4: 3 4 ik I & 1 Bl H % 250b) 2
section in the final report.

In my final report, | stated that | utilized chunking and instructional differentiation to allow
students with various English proficiency in Alb to produce a series of project-based assignments,
such as a food experience presentation. This part utilized students’ four language skills. They
needed to read the instructions and listen to my explanations. Then, they write their script and edit
it. They practiced with the slides they made. Finally, they presented their slides.

For reading and listening practice,



3. THRTFPAFRs By 111 ERApCE B Y], (HOEZ M rhiy HIOE 9 AP, AREENA G
HIE NERNRREE. Jih, RS BNV ICAERR, R B A R IEEE A, AT M
H(E self—introduction video ¥ B VEFIH ZVE fyfa] ?

The instructor’s response:

A confusion occurred when | applied for the Alb and Journalism courses together since | only
taught in Wenzao for about 10 months. | apologized for the mistake.

The continuation from the first semester was that | took some similar extra bonus assignments
from the first semester and asked students to add content, vocabulary, and grammar from the
second semester to recreate a new one. These assignments not only helped students review what
they learned but also allowed them to create better results from what they acquired in the second
semester. Meanwhile, students could also reflect on the process of their English learning.

As the instructor mentioned above:
It was a confusion for me to apply for one semester or a whole year there.

Since Alb is an annual class, at the beginning of the 111-1 semester, | had already informed
students about how | would use technology inside the classroom. The regular assessments would
take place while they still had unit tests, graded assignments, and exams. However, the teaching
method would be altered, and their learning would be recorded in various forms of assessments.
Technically, the unofficial innovative teaching method started at the beginning of the 111-1
semester.

As a result, when the instructor proceeded with this innovative course in the second semester,
week 1 pre-survey became a small quiz for students to review the classroom rules. In addition,
they also recorded their own videos of “What did you do during the winter break?” by providing
scripts as their writing assessment and video as their speaking assessment. In the script and video,
their vocabulary and grammar were also being evaluated. Furthermore, students also completed
two surveys: one is for the instructor’s self-evaluation of the course while the other is for official
use.
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Suggestions for Future Refinement and Improvement
1. Coursera Online Certificates Wil 71 & 47 Hi BLILHE T 72, 7EE 26 vl 4 5r i
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(19,200 o)
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Appendix I: Activities/Records/Photos (at least ten, please attach a description for the photos)

Appendix 1

Sally presented her food experience as a part of
graded speaking. Her English skills were
considered at the bottom in class. However, she
had never missed a class throughout the whole
semester. She tried hard to memorize the script
and practiced by recording at home. Even though
she still needed some notes to remind her, her
English skills have been improved.

Appendix 2

Don was consistent in class. His English was
intermediate. However, he usually performed
well in project- or task-based assignments. He
memorized the script and delivered a great
presentation.

Rona and Jocelyn paired up and tried to finish
their video about “what did you do during the
winter break?”
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Appendix 4

Cara, Kuan, and Ivy usually grouped together to
finish a video of describing the most
embarrassing moment of their life. In this video,
they needed to use textbook vocabulary and
conversation strategies.

Appendix 5
) 25 Shelly and Mia tried to describe what they like to
= eat in their favorite restaurant. They need to use
i Tt the grammar and vocabulary from the
gk Touchstone Units 11 and 12.
Appendix 6

Jocelyn and Wendy tried to practice yes/no
questions in the present tense about their
shopping habit.

Ken and Amber attempted to add scores by
redoing an extra-point assignment. This
assignment was to help students review country,
food, and culture from the first semester and link
to specific units in the second semester. They
needed to pick a country, introduced its
language, explained the colors of the flag, and
described the national dishes.

Appendix 8
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Jim drew the pictures while Yuria wrote the
texts. They decided to introduce Japan since
Yuria is a Japanese student who is fluent in

Chinese.

Appendix 9

This is a restaurant comment that you leave for future guests who want to visit the restaurant.
You need to mention the following items:

1. The name of the restaurant % 4 %
2. What does it sell? hotrot‘:
3. How do you feel about this restaurant? \Ier} comfrtoble.
4. What did you order there? a |om 3% L
5. Was the food delicious or terriblL? why? Ther lmb 5 vey dielioss.
6. How was the service? Fantastic or horrible? Why?.
7. How was the atmosphere? Voy Q‘Ccllcnf,; :
. How was the price? Is it too high or too low? [wl
Do you recommend this restaurant? Why? Yo,
How many stars do you give? ; E

8 S
€
10.

-bj 'jourféie’lJf ,No sevvice g

This is a short answer question to help students
gather their thoughts and find the vocabulary or
phrases they need from the textbook. This type
of short answer questions can be used for
reading comprehension and later transformed
into writing.

Appendix 10

Sample structure: “

Last week, | went to vestonvand  whichis a span food te +.EI"“r'|;“r;‘staurant is
sold swshi - First, lordered _sushi . s.¢hipq , and sowp . The food is

Yow o4 . 1liked _sa¢hin' because _vuwmey . But | didn't like wasob: because
Furthermore, the service was ___came on, the :

ecause i+t % [FEAHion “the atmosphere

was __weivi  because hy weS %l defThe price was high  overall. Besides _this |
highly recommend this restaurant because .lgave _\  stars.
They covt Vead  athospleve

become Wnere }’Mnny

The differentiated instructions for
different level students in the same class.
Advanced and intermediate students can
use the fill-in-blanks part as a draft. The
lower-level students can just use the top

qve
Last weel ; T went 1o Akindo  Swhive 7o é dinner,

e . was
The Vestamans % o Tapine fosd . The £0d (D expensive o me',

\ 5 Cant
Fivst, the swshi wez @‘1 Smelled  weird  smell . Buwe I sl

) tried = o
j‘/'? to eat . Then, 1 weitced 30 minute the ford  come . Lo
made  me very  ongry and nag iy Te  adsieton, the tmosphere

was weird  becanse the ((wsifimen was gealded \,7 hist iboss,

(L,
den't k""V &Ceuhmehd

Besides this, T This  yesTancant because
went = i W
When T home T gof  romache . T twiale % beconse  the fud
ot fresh . T 9ave  tMe  Yestawant | Stavg, %S T we
G am hot
Come there again -
o
el e lo3 e

part to complicate their writing practices.
The pencil marking came from the
instructor who usually corrected the
advanced or intermediate students’
writing and helped the lower-level
students’ writing.

Y
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Appendix Il: Course/Teaching Materials Contents and Learning Outcomes
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Course

Content Syn
opsis

WG FE PN R AR RS G DR A € CEFR AL (CSEPT 81~119) .2 Bb /A iy LA S s 36 i
FRET) . AR TEMARIINE Y. K. MRl W Bl foby s, SRR 20065 il B 2 i el ok
. PR B B R H . MHBR SCE (700~1000 7 278 ) M i SC#4 /(100 ).

The course is topic-based and designed to develop listening, speaking, reading and writing s kills of
‘false’ beginners, namely students whose language proficiency level is at CEFR A1 (CSEPT 81~119).
Students will learn to communicate a variety of topics (e.g., leisure activ ities, weather, clothes,
shopping, and food), by listening to and practicing simple dialogue s, reading and responding to texts
(700-1000 headwords), and writing short paragraphs (100 w ords).

W REE S

43E(English)

AL
HE
Course

Learning Go
als

BB AT, BENGE ¢

1B iR R P S B R S

REIT RS

3E M T 4G 2 T s PR AR BRI R o 36 56 B S
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BT R 0 Sk SR AT O

a. BAHE T

b.i {4

c. W

d. £ i i 255K

e. 1] PR AN W] B 44 il

6.3 FAIGES ThiE ¢

a. il K S B = i A b

b filE T 2 e

C. 2% T R BLAE

d. B L O BLE A
el H i 1E R

£t 2K e 3 HE HL A )
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g.af RELBE QLR B, $esz Bildhsg

Best, AERERR A GEE S CEFR 1970 AR UE ¢
LtEFT g B B Hoa e B e

RUHLEEME THERI a i, =Rl AR AE I B L R ]
3. kam g H ) R AR ED, MR A BE [R] e A R S i o
4.5 RROIRDL,  ARPR SR TR B Hh 6 B A AR

5.k F L B2 0 R SER, R W ACRN () o 25 A5 M1 18 )
6. af LR AN,  HES 11T FURLR AR Ydh

After taking this course, students will be able:

&

1.To comprehend simple spoken and written forms of selected text types
2.To initiate and participate in short conversations in pairs

3.To demonstrate comprehension of new texts using the acquired headwords 4.To complete simple
forms and compose short paragraphs, each with 100 words 5.To demonstrate control of
communication using the following grammar points: a.present continuous tense

b.imperatives

c.modal verbs

d.simple past tense

e.countable and uncountable nouns

6.To communicate using the following functions:
a.describing weather and seasons

b.describing ongoing events

c.expressing needs, wants, abilities and limitations
d.describing quality, quantity and cost of things

e.talking about daily routines

f.describing past events, comparing and contrasting them
g.requesting, offering, accepting and declining things

In addition, in relation to CEFR descriptors, students will be able:
1.To introduce themselves simply and use basic greetings

2.To discuss clothing at a basic level and ask salesclerks simple questions about it 3.To talk about
daily activities and arrange meetings with friends and colleagues 4.To describe current weather
conditions and suggest activities according to the weather for ecast

5.To talk about their hobbies and interests and make plans for fun activities with friends o r
colleagues

6.To discuss common products, make basic purchases and return faulty items

SR A H B
ODAE I DR B
4 HEE Deve
lopment
Goals,

Skill Indicator, &
Learning

< I 2 g D 4 5 DAl %
REEE H AR AN ZORED B4 H P

(j?fﬁt% Skill Learning
it Indicator Obijective
Skill
Indica
tor
Code

Development Goal




Objectives 1. E R 27 e G B 1 3 B 1-2-1 EE[PUIPN ELAE B DL A
Possess excellent English 1 S B 7 B L3H 5 1) 0 5
istening and speaking skills / 5 1k FEE K Bk
2B R 29 iERREE ). Po ssess b B AR
excellent English readi ng D
skills. / 3. BB R 2 5E%T (FRE
Possess excellent En glish
writing ski
LB R 2B s e Sae ) 1-2-2 HE UL e B3/ e DL il
Possess excellent English 1 frep 2y BIFL 57 3 1) B B
istening and speaking skills / 7 HIAEAEST AR
2 HM R 2wk BiEBE JJ, Po ssess i R ZAMET
excellent English readi ng
skills. / 3. BB R 2 %555 (FRE
Possess excellent En glish
writing ski
1 HGE R 2 Sean s JJE 3 aE ) o 1-2-3 REZSE T ELAE 58 DL A
Possess excellent English 1 SREHAE T Bl 30 5 1) e 3l
istening and speaking skills / IR e
2. R 2y ERREBE ). Po
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ssess excellent English readi

ng skills. / 3. H# R 2 W35 (FGE

71, Possess excellent En glish

writing ski

1 HAE R 2 Seah s )T B 3 RE T o 1- e Yo E#t %i‘“‘juﬁfﬁﬁféﬁiﬁé{

Possess excellent English 1 2- 7 B () 5 BT 25 W O A4

istening and speaking skills / 4 # B . oE L ERK

MM R 2 HEERHHEEE ). Po ssess

excellent Engllsh readi ng

skills. / 3. B8 R 2 %505 (FRE

Possess excellent En glish

writing ski

1A R 2 B e GEE ) 1- BE H & ESL AR B D 1 i B3 5

Possess excellent English 1 2- h5\ 0 2 2 K 2

istening and speaking skills / 5 *£ 7 ftH’J%'ﬂtF 7
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excellent English readi ng )i

skills. / 3. B R 2 E5EES {FRE

Possess excellent En glish

writing ski

1 HE R 2 b s B3 RE T o 1- RE L 2 g E A BB DL I e B i

Possess excellent English 1 2- LG A E o o2 Mg ih R P R

istening and speaking skills / 6 S [H] Wy, #zbilihsg

MR 2 WEEREBE ). Po ssess

excellent English readi ng

skills. / 3. BB R 2 %555 (FRE

Possess excellent En glish




writing ski

1 HMR 2SR N EEET . 1- AE i ok BLEE fit B g B il e S0 &
Possess excellent English 1 2- RE), 4z MRS, NS
istening and speaking skills / 7 HLfp4E K. W AW
2HMBE R 2 WEEERERE ). Po ssess 5 TR o R RE
excellent English readi ng b 2 Gl e L B
skills. / 3. B R Z Wik & (EBEN, et ad]

Possess excellent En glish

writing ski

1A R 2 B e 1 3EE ) 2- [ES e EAA: g Hh Bl e SC
Possess excellent English 1 2- FRBHA 7 T w5 = B ] A
istening and speaking skills / 1 00~1000 f# N V. e R
2HMBE R 2 R ERERE J). Po ssess FHT PN RN
excellent English readi ng F L

skills. / 3. BB R 2 %355 (ERE .

Possess excellent En glish

writing ski
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Possess excellent English 1 2- R 1 20 (Y38 25 1Ay 120
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writing ski
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Prerequisite
Knowl edge
Skills

1. B4 55 i English Ala s(fn) SR 2 S iEaE )
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Theoretical
Founda tion of
Instructio n

BED. B = . LR,
. %75 (Liberal Arts Education): i S ab EA A HEB B R e 20T ARSI, 3

2
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3

Hem A E M 4 (Communicative Language Teaching), LB ENE, HHEIGERN T
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FER A

Instructional
Info rmation

W27 (Top Down)

— % FE Regular course
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¥ El Face—to—face instruction

i

L BRS¢ il

k% Lecture

F{{F Hands—on

1 5% Learning autonomy
i 5#55 Individual guidance

/I flEtE# Group discussion

i

W5 ) el /il Evaluation Criteria




Student
Assessment

1. i B L (Please pay attention to the new policy.)
General English courses

it Midterm Exam: 20%

WK% Final Exam: 20%

5 H 4K 5k l5s/CSEPT test: 30%

BIRFR#E Other Performances: 30%

s, BRI EI BB /NE L IR ME3E ) LDCC B Gl #k

class-related performance (attendance, participation, quizzes, assignments, and self-learnin g at the
LDCC)

(Live ABC FFEAEPY [ il AP RGS s RFRE . 28— ] By o — BHIIR =5 pir 2 fi [ 5 28
T s VU] R B S i 2 )
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A, GockaLat B, (F RSN R BRI In 70 5 4%

Wi 35k Course Requirements & Policies

Students are required to attend all the classes on time and abide by all the classroom regul ations of the
college and the instructor.

B A EHEIy L3N8 P RO S AR SR Z AR A B
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Attendance recording: after the bell rings. According to our school
policies, late arrival ( 10 minutes after the class has begun) constitutes an
absence for that class hour. [iREEZE%PHIAES , B2+ 20 Sl B B,

25 (or more) hours of absence means a deduction of 4 points of the semester
score. (i 25 /NG ) N EL IR AR 4 2

Cellphone is not allowed to use in the class.

RGO  T R

There are no make-up tests.

R f5, MEAA 70it 5.

Fifty points are given for late assignments (within one week)

— AW 2R NE e dre s 70 B0k B0 70

Zero point is given for late assignments (beyond one week) or not turning
in assignments MLl 2B FZE AR FRS —H 0 7

Twenty points of a quiz score are taken away for not bringing textbooks to class every three times.
FAKRAG R — K — KPR R 20 75

10 points of the final average score are taken away if old textbooks with
answers are used. (U %2 EFRHE S GRTHE 20 10 70

Any sort of leave should be informed beforehand by e—mail or phone call.
The documents like a medical receipt should be scanned and uploaded
online when sick leave is asked. Parents’ written notes are NOT acceptable.
] am B thai S DL . TR Rl sl A 7 el s Bl ol . Rl SE v amkk, R mT RS
PRITAGN (B IE A B B 5 THER . R KRB,

You are not allowed to put your cellphones in the drawer, on the table or in
your pocket whi le taking quizzes or exams. The violation for quizzes will
cause 20 points deduction; the vi olation for midterm or final exams will
result in zero. FraE G GIEITRE, THEE—ASEE ichh)eE,

2= EBES LS, PREEEBLE, SAERN 20 7o, WHIIREERE, %A% 0.
Plagiarism is strictly prohibited. Assignment of plagiarism will be graded
zero. (EXEWH 3., LR at 5.

Format of assignments:

All assignments must be typed.

Times New Roman

Font: 12

Double-spacing

TR

P A 1 A/ LA LA RES T HD

{#i/] Times New Roman 74

TR 12

HRE1T 5

Students are obliged to keep a Study Portfolio which includes Course syllabus, Handouts, Qui zzes,
Examination papers & assignments.

UL IERE A B B E AR GL A, e IR R 2. G R, B SRR LA

Een

Learning

Pk B A= 1 0 IE ikl &2, Please respect copyright and use orignal
textbooks. B FE Textbooks




Materials

Sandiford it : Ca mbridge University Press
HRRAE 2014

ISBN : 978—-110746223

ZobH I 2 JE E BERE

education Inc. 4 = 2017
ISBN : 978—-013439934
ZORREAY ¢ JE BB E

1. 4% : Touchstone 1B {F#* : Michael McCarthy, Jeanne McCarten, & Helen

2. £4 :Password 1l (3rd edition) fF# : Linda Butler ikl : Pearson

M=% 2 Hei#gl References or Websites

T AR A
ZUER K o i Freeware SoftwareCanva and Thinglink
J
e {1 ¢ 1k Commercial software
Software Microsoft Office
fliFe B R ARFH AR T R 4,
Additional
Remark

. AR N2 ELE Y (Course Content and Schedule)
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i LERH LiSpEY T gk i TR, . Zlaldie fifiat:
ZN 3l Units Instructional Assignments, Remarks
Wee Date Approaches Tests and Others
k
1 112/02/19 Touchstone: Lecture, Video with scripts (topic: 02/20 (Mon.) All
~ Unit 10 discussion, what did you do during the classes begin at
(Lesson A) oral practice, winter break?) the regular time.
112/02/25 Grammar: writing practice 02/20-26 Online
Handouti adding /dropping
Class ranked game: Quizizz courses
Password: Unit on Past tense regular verb
5: Chap 13 change (cell phone)
2 112/02/26 Touchstone: Lecture, Class ranked game: Quizizz 02/27 (Mon.)
~ Unit 10 discussion, on Past simple and present Adjusted holiday
(Lesson B) oral practice, simple tense for May 6
112/03/04 i writing practice
Grammar: 02/28 (Tue.)
Handout 2 Holiday
CSEPT Mock (228 Peace
Test2 & Memorial Day)
Discussion




3 112/03/05 Touchstone: Lecture, Thnglink project: Opinion
~ Unit 10 discussion, vs. Fact (Do you think teens
(Lesson C) oral practice, should work? Why or why
112/03/11 . writing practice not?)
Grammar:
Handout 3
Graded CSEPT mock test
4 112/03/12 Touchstone: Lecture, Graded Unit Test:
~ Unit 10 discussion, Touchstone A-D + password
(Lesson D) oral practice, C.13 + grammar handout 1-
112/03/18 Password: Unit writing practice 3
5: Chap 15
3/12 LDCC self-learning
images due (two selected
readings from Active
reading; past tense, present
tense, present continuous
tense from Tense Buster)
5 112/03/19 Touchstone: Lecture, (Graded) speaking practice: 3/25 (Sat.)
~ Unit 11 discussion, role play with your partner Adjusted work
112/03/25 (Lesson A) oral practice, video slides recording: what day for May 3
CSEPT Mock writing practice was the best (Monday classes)
Test3 & vacation/holiday experience
- . you had before?
Discussion
6 112/03/26 Touchstone: Lecture, Graded Unit test: 03/29 (Wed.)
~ Unit 11 discussion, Touchstone 11 A- Wenzao Sport s
112/04/01 (Lesson B) oral practice, B+password C 14+ Opening
Grammar: writing practice grammar handout 4 rehearsal (Periods
. 8,9)
Handout 4
03/31 (Fri.)
Wezao sports
7 112/04/02 CSEPT Mock Lecture, Graded writing 1 04/03-05 (Mon.
~ Test4 & discussion, to Wed.)
Discussion oral practice, Holidays
112/04/08 writing practice (Children’s
Day & Tomb
Sweeping Day)
8 112/04/09 Review week Lecture, Writing 1 revision
~ discussion,
oral practice,
112/04/15 writing practice
9 112/04/16 Midterm Exam Lecture, Graded CSEPT Mock Test
~ (Listening, discussion,
reading, oral practice,
112/04/22 writing & writing practice
speaking)
10 112/04/23 Midterm exam Lecture, 4/29 LDCC self-learning
~ discussion discussion, images due (two selected
Touchstone: oral practice, readings from Active
112/04/29 Unit 11 writing practice REading; tense practice,
(Lesson C) some/an, and

countable/uncountable




nouns from Tense Buster
11 112/04/30 Password: Unit Lecture, (grade) writing 2 05/01 (Mon.)
~ 4: Chap 10 discussion, Adjusted holiday
gp 05/06 (Sat.)
CSEPT Speaking
for Year 1 and
Year 2 students
Deadline for
Midterm alert
12 112/05/07 Touchstone: Lecture, writing 2 revision 05/07 (Sun.)
~ Unit 11 discussion,
(Lesson D) oral practice, 1'. CSEPT
112/05/13 writing practice (graded) Presentation: what (listening,
Grammar: gp iga o0d place to eat’; reading & usage)
Handout 5 9 P ' for all
undergraduate
students
2. CSEPT
Writing for
Year 1and Year
2 students
Page6/7
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ZN 0] Units Instructional b Remarks
Wee Date Approaches Assignments,
K Tests and Others
13 112/05/14 Touchstone: Unit 12 Lecture, Clas ranked Quizizz
~ (Lesson A) discussion, review vocabulary and
. oral practice, grammar
112/05/20 grammar. Handout writing practi ce
14 112/05/21 Touchstone: Unit 12 Lecture, (graded) Unit test:
~ (Lesson B) discussion, Touchstone Unit 11 C-
e, oral practice, D+ Unit12 A-B +
112/05/27 E;s:wgrd. Unit2: writing practice grammar handout 5-6
P + password chapter 10
15 112/05/28 Touchstone: Unit 12 Lecture, (graded) Unit test:
~ (Lesson C) discussion, Touchstone 12 C-D +
. oral practice, grammar handout 7-8
112/06/03 ?rammar. Handout writing practice + password C.6 and
C4
16 112/06/04 Touchstone: Unit 12 Lecture, End of year survey and 06/10 (Sat.)
~ (Lesson D) discussion, review Graduation C
112/06/10 Grammar: Handout ora_LI_ practice, eremony
3 writing practi ce
Password: Unit 2:




Chap 4

17 112/06/11 06/15 (Thu.) Review Lecture, 06/15-21 Final
~ day discussion, exam
112/06/17 | 06/16 (Fri.) Final \(/)vrﬁltir?racrt;f:fi o 06/17 Adjusted
exam: Written test gp workday fo r
(Listening, re ading, June 23
& writing) 06/16 (Fri.)
06/17 (Sat.) Final Year 1 Writt
exam: Oral test en Test;
06/17 (Sat.)
Year 1
Oral Test,
Year 2 Written
Test
18 112/06/18 06/15-21 Final
~ exam
112/06/24 06/19 (Mon.)

Year 2

Oral Test,
Year 3 Written
Test;

06/21 (Wed.)
Year 3
Oral Test

06/22 (Thu.)

Dragon Boat
Festival

06/23 (Fri.)
Adjusted hol
iday
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I1l.  The Actual Use of Funds

Wiz Unit @ §11,517 ¥r=#/c NTD

BATH
mgemn | DOEC o of o ERH
: No. of . Executive . .
Funding Item Implementati Description of Differences
Budget on Rate
Thinglink 2400/ 1 | NTDto USD =32 | This website is in the

0 1| foreign country, so the
o 32( i exchange rate fluctuates.
/ﬁ)xsoéi);) In addition, the price comes
down quite a lot since last
/4480 | year because this website
needs to compete with other
similar websites. | bought
this from last July. The
exchanged price was about
$500 per month. However,
this year, it dropped
significantly after Al
became popular.
Screencastify 500/ H 12 $32NTD to $1 | The price decreased from
USD | hefore. This website has a
332 x 120(%) super sale every summer
=$3840 | month. I bought this from
142160 Ias_t July. The exchanged
price was about $500 per
month. However, this year,
it dropped significantly after
Al became popular.

Wireless $2389 1 #l | Original Price: | The headphone with
headset $3000 | microphone needs a fast-
(headphone with charging adapter because
microphone) Use $2389 | the regular charger will

make the wireless headset
/1> $ 611 | breaking down fast. The
price of this product
dropped significantly
because they have a newer
version of the same
headphone out in the

market.
Google Drive $3300 1 $3300 | I bought in March because
2T space their presentations and other

videos fill up 15G fast.
Teaching $1156. 1 Original | I bought this book from
Languages to 8 Price:$1500 | Amazon in America, so the
Adolescent ($1,05 tax, shipping handling fee,
Learners 3.29+% Used $1,156.8 | and packaging fee might
From 103.51 vary. The tax and book
Theory to ) 4>8$343.2 | handling should be about

$101.89. In addition, the
exchange rate fluctuates as
well.

Practice (&
)




Reimagining $1,210 Original price: | I bought this book from
Literacies in the 3 $1500 | Amazon in America, so the
Digital Age: ($1,10 tax, shipping handling fee,
Multimodal 8.41+$ Used 1,210.2 | and packaging fee might
Strategies to 101.88 /1>8§289.8 | vary. The tax and book
Teach with ) handling should be about
Technology $101.89. In addition, the
(Principles in exchange rate fluctuates as
Practice, 29) (& well.
)
Designing $1,650 1| Original Pirce: | I bought this book from
Courses ($1,55 $1650 | Amazon in America, so the
with Digital 0.64+$ tax, shipping handling fee,
Technologi 99.39) Used $1650 | and packaging fee might
gie
vary. The tax and book
s 1st handling should be about
Edition(: $101.89. In addition, the
) exchange rate fluctuates as
well. This book becomes
more expensive than last
December when | saw it.
e TH K o> $10,000 1 Used $0 | I didn’t use this amount of
Mr the money because the free
4,810,000 | Al websites, such as
Grammarly and Bing Chat,
can provide free editing.
One website can turn data
into excel sheet for the first
five attempt for free.
Expert $5,000 2 Used $0 | The software was easy to
Consultant operate, and | learned to
485,000 | operate them.
Expert $106 2 Used $0 | The software was
Consultant easy to operate, and
il PR £ 7 e %8106 | T learned to operate
them. Expert
consultants MLl
f# (5000x2.11% =
106)
RS $2759 1 Original | I bought all the stationary
Price:$2757 | and necessity to facilitate
the classroom usage.
$2759
%82
FlI il & $2.500 50 Used $0 | Unfortunately, students had
($50x$ bad results for their midterm
50 A) 482500 | exam. | decided to focus on

more practices and had to
cut off this poster making
project since it is least

relevant to their learning.




Quizizz

$3072

Original
Price:$9000

Used $3072
485,928

Last year, the website only
allowed the school to use
Quizizz, not so much an
individual bundle. However,
after March 2023, the
website like this came down
price to compete with other
technological companies.
Now it had a super sale.
However, the website is not
very stable for payment. It
caused problems for my
card payment. In addition,
the instructor used the free
version and along with
Kahoot to design her
questions before receiving
the approval of this proposal
on 2/23/2023.

Mz
G

$21,297




R ERTRAE R
V. Table of Budget

S VAR (RS 1o
Unit: 48,713 NTD

RETE H BE BE T St
Funding Item Unit Price Quantity | Total Price Description
Quizizz 750/ 1 12 9000 | 5 e Fafny DU F B
KA class rank Z=# 4 ¢
PR RAY R, B R
o, ahariRmy, DLMCINHAE
BT
Thinglink 2400/4F 1 2400 | LAz wf LA
interactive media !
JFE AR HCEE B T 19 RS 1 A
] DL A 5
project, share
interactive images,
videos and 360° media
for use in learning
and teaching . ( E&fn
A AR R B, AT B
SCHREAETRAR)
Screencastify 500/ /] 12 6000 | kB FREE F RGBT 5
Jr, AR AR KA 252
Google Drive 2T space 3300/4F 1 3300 | | [AIZ B (1) ik
B g A8 (1 AR e DA
Google Drive #l
Google Classroom A
i, BRI MER A
SR o B SR b 7E [
Teaching Languages to 1500 1 1500 | [ R Bl (i 2 e, &
Adolescent Learners 4 s Rl E 1 ESL
From Theory to adult/college
Practice (H5) students to learn
efficiently and
effectively
Reimagining Literacies 1500 1 1500 | FifEd (i s g, &
in the Digital Age: O S RL T 1) ESL
Multimoda! Strategies adult/college
to Teach with . students to learn
Technology (Principles ..
in Practice, 29) (£ 5&) efflclgntly and
effectively
Designing 1650 1 1650 | FaR# L 2E R, A
Courses with H IS R # 1) ESL
Digital adult/college
Technologies 1st students to learn
Edition(E#%) efficiently and

effectively




Wireless 3000 1 3000 | gkBU RSB PRI E 2E

headset(headphone NBEF, AR R

with microphone = sk

Broe LR K 7 bt 10,000 1 10,000 | M HEr & kG EAET THIFZE,
Fr AR et 70 At K Rl As N2
2 5 Fie S BRI ) AR R e B
2 1]

Expert Consultant 2500 2 5000 | FEA el E B Yy A K L
al) B F B A Pk

Expert 106 1 106 | Expert consultants 1)

Consultant {&# & it fli o (5000%2.11%

ik = 106)

e 3303 1 2757 | SCHAMHCE (T

FI il 50 50 2500 | ¥ (g FIVER A g it

#5t Sum 48,713

HEF4E Amount Applied :

Fr=® NTD __ 48,713 TG




